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SOCIAL STUDIES

(Grade 5)

0470-05

Through active learning experiences at the fifth grade level, students begin a formal exploration of United States history, geographic regional studies, economics, government, current events, and cultural heritage. Students’ increasing interest in and ability to gather and organize data enables them to explore the physical and cultural characteristics of the United States and its neighbors. Most fifth grade students benefit from working and sharing in flexible groups so that they can become actively involved in “how-to” demonstrations. Their natural interest in science, biography, and travel set the stage for experiences involving maps, memorabilia, collections, simulations, educational games, group-planned projects, first-person presentations, and school and community experiences. Fifth graders’ interest in collecting and demonstrating uses of old objects provides avenues for extending time concepts. 

In activities, emphasis is placed on the problem-solving skills of questioning, examining fact and opinion, analyzing and evaluating sources of information, contrasting and comparing using primary and secondary sources, and conducting research using a variety of resources, including technology and electronic and print media. Students also learn to describe the major components of our national government and to demonstrate responsible citizenship in the classroom and school setting. Additional standards to be taught include: (1) analyzing maps, globes, and graphic organizers; (2) creating and interpreting charts and graphs; (3) identifying relationships; (4) debating issues; (5) posing alternative actions; and (6) developing thinking and independent study skills. 

Grade 5
The Standards and Power Indicators
Power Indicators are Highlighted in Bold
	Standard 1 – History

Students will describe the historical movements that influenced the development of the United States from pre-Columbian times up to 1800 with an emphasis on the American Revolution and the founding of the United States.

	5.1.1
	Give examples of early cultures and settlements that existed in North America prior to contact with Europeans.
Example: Mississippian culture at Cahokia (600 – 1400 C.E.).

	5.1.2
	Examine accounts of early European explorations of North America, such as the Vikings’ explorations and settlements in Greenland and North America, including accounts of interactions and conflicts between those early European explorers and Indians.

	5.1.3
	Identify and compare historic Indian groups of the West, Southwest, Northwest, Arctic and sub-Arctic, Great Plains, and Eastern Woodlands regions at the beginning of European exploration in the late fifteenth and sixteenth centuries. 
Example: Compare their styles of housing, settlement patterns, sources of food and clothing, customs and oral traditions, political and economic organization, and types and uses of technology.

	5.1.4
	Trace the major land and water routes of European explorers of the Caribbean region and North America and examine their individual stories and reasons for exploration.
Example: Spanish expeditions by Christopher Columbus, Hernán Cortés, Hernando de Soto, and Francisco Vásquez de Coronado; expeditions by French explorers Jacques Cartier and Samuel de Champlain; and expeditions for England and Holland by explorers Henry Cabot, Henry Hudson, and John White.

	5.1.5
	Locate and compare early Spanish, French, and British settlements, such as St. Augustine, Roanoke Island, Quebec, Santa Fe, and Jamestown.

	5.1.6
	Explain the religious, political, and economic reasons for movement of people from Europe to the Americas and describe the impact of exploration and settlement by Europeans on American Indians.

	5.1.7
	Identify and discuss instances of both cooperation and conflict between Indians and European settlers, such as agriculture, trade, cultural exchanges, and military alliances, as well as later broken treaties, massacres, and conflicts over control of the land.
Example: King Philip’s War (1675 to 1676) in New England was extremely costly to both sides; the French and Indian War was a conflict between the British and French/American Indians to control territory in Northern America.

	5.1.8
	Locate the 13 British colonies that became the United States and describe their political, social, and economic organization and structure.

	5.1.9
	Evaluate the contributions of political and religious leaders in colonial America.
Example: John Smith, William Bradford, Roger Williams, Anne Hutchinson, John Winthrop, Thomas Hooker, and William Penn.

	5.1.10
	Examine the causes and consequences of the establishment of slavery and describe how slavery became an issue that began to divide the Northern and Southern colonies.

	5.1.11
	Analyze the causes of the Revolution, such as colonial resistance to British imperial policies, the denial of traditional rights of Englishmen to American colonists, and taxation without representation.
Example: The Stamp Act, Townsend Acts, taxes on tea, and the Coercive Acts.

	5.1.12
	Identify major British and American leaders and describe their roles in key events, such as the First and Second Continental Congresses, drafting and approval of the Declaration of Independence (1776), publication of Common Sense, and major battles of the Revolutionary War.
Example: King George III, Benjamin Franklin, Patrick Henry, Thomas Jefferson, John Adams, Thomas Paine, George Washington, and General Charles Cornwallis.

	5.1.13
	Assess the influence of other countries, such as France, Spain, Russia, Germany, Poland, and the Netherlands, in the American Revolution; identify individuals from other countries who assisted the American cause.
Example: The Marquis de Lafayette, Bernardo de Galvez, Thaddeus Kosciusko, and Friedrich Wilhelm Von Steuben.

	5.1.14
	Identify and evaluate contributions of women during the American Revolution, including Abigail Adams, Martha Washington, Mercy Otis Warren, and Molly Pitcher.
Example: Research on the Internet using women’s history Web sites.

	5.1.15
	Explain consequences of the Revolution, including the drafting of state constitutions and the achievement of independence by the United States.

	5.1.16
	Explain why the United States Constitution was created in 1787 and how it established a stronger union among the original 13 states. Identify people who were involved in its development.
Example: George Washington, James Madison, George Mason, Alexander Hamilton.

	5.1.17
	Describe the origins and drafting of the Bill of Rights, ratified in 1791.

	5.1.18
	Explain the development of the first American political parties and describe the presidential elections of 1792 (re-election of George Washington), 1796 (election of John Adams), and 1800 (election of Thomas Jefferson).

	5.1.19
	Develop and interpret timelines showing major people, events, and developments in the early history of the United States from 1776-1801.

	5.1.20
	Read historical fiction and nonfiction about an event of the American Revolution and reconstruct the literal meaning of passages by identifying who was involved, what happened, where it happened, what events led to these developments, and what consequences or outcomes followed.
Example: The Boston Massacre, the Battle of Lexington Green.

	5.1.21
	Examine an historical narrative about an issue of the time and distinguish between statements of opinion and those that are factually grounded.
Example: Concerns about slavery, the controversy over the presidential election of 1800.

	5.1.22
	Identify and interpret primary source* and secondary source* materials that pertain to a problem confronting people during the founding period of the United States.
Example: Controversy and debate about the ratification of the United States Constitution.

	Standard 2 – Civics and Government

Students will identify main components and characteristics of the United States government.  They will identify and explain key ideas in government from the colonial and founding periods that continue to shape civic and political life.

	5.2.1
	Explain why people need government by considering what life would be like in the absence of government.
Example: The purposes of government include the protection of individual rights and the attainment of the common good.

	5..2.2
	Identify and explain ideas about limited government*, the rule of law, and individual rights in key colonial-era documents. 
Example: The Mayflower Compact (1620), Fundamental Orders of Connecticut (1639), Massachusetts Body of Liberties (1641), and Pennsylvania Charter of Privileges (1701).

	5.2.3
	Give examples of how the British colonies developed forms of representative government, self-government, and democratic practices within the British imperial political system, including town meetings, colonial legislative bodies, and charters on individual freedoms and rights.

	5.2.4
	Identify and explain key ideas about government as noted in founding documents of the United States, such as the Declaration of Independence, Articles of Confederation, Northwest Ordinance, United States Constitution, and the Bill of Rights.
Example: Key ideas – union*, popular sovereignty*, republican government* (republicanism), constitutional government* (constitutionalism), federal government* (federalism), and individual rights*.

	5.2.5
	Summarize the principles and purposes of government in the Preamble to the Constitution of the United States.
Example: The purposes of government include the protection of individual rights to liberty and attainment of the common good or general welfare of society.

	5.2.6
	Identify and give examples of individual rights in the Bill of Rights.
Example: The right to associate with whomever one pleases; the right to practice the religion of one’s choice; the right to vote, speak freely, and criticize the government; the right to own property.

	5.2.7
	Describe various kinds of elections, such as primary elections; general elections; and local, state, and national elections, including those used to select congressional and presidential office holders.

	5.2.8
	Describe the three branches of the United States government, their functions, and their relationships.
Example: Separation of powers, shared powers, and checks and balances involving the legislative (law making), executive (law enforcing), and judicial (law interpreting) branches of government.

	5.2.9
	Demonstrate civic responsibility in group and individual actions, including civic dispositions — such as civility, cooperation, respect, and responsible participation.

	5.2.10
	Examine ways by which citizens may effectively voice opinions, monitor government, and bring about change in government and the public agenda*, including voting and participation in the election process.

	5.2.11
	Use a variety of information resources* to identify and evaluate contemporary issues that involve civic responsibility, individual rights, and the common good.

	Standard 3 – Geography 

Students will describe Earth/sun relationships and the global grid system. They will identify major physical and cultural characteristics of the United States and its regions and name and locate the major physical features of each of the states and major cities of the United States. They will also explain the changing interaction of people with their environment in regions of the United States and show how the United States is related geographically to the rest of the world.

	5.3.1
	Demonstrate that lines of latitude and longitude are measured in degrees of a circle, that places can be precisely located where these lines intersect, and that location can be stated in terms of degrees north or south of the equator and east or west of the prime meridian.

	5.3.2
	Name and locate states, major cities, major regions, major rivers, and mountain ranges in the United States.


	5.3.3
	Compare the locations of cities today with American Indian and colonial settlements and suggest reasons for the locations of these places, such as near bodies of water, on a lowland, along a transportation route, and near natural resources or sources of power.
Example: Use geography software to show bodies of water and roads. Use Internet and other reference materials to locate early and modern cities.

	5.3.4
	Locate the continental divide and the major drainage basins in the United States.



	5.3.5
	Map and describe the characteristics of climate regions of the United States.
Example: Distinguish between the moist eastern part of the United States and the drier western part. Explain how mountain ranges cut off moisture from specific regions.

	5.3.6
	Analyze how the location and natural environment of Spanish, French, and British colonies influenced their development.

	5.3.7
	Describe the major ways that land was used by American Indians and colonists in each region and explain how land use changed in the past and continues to change.

	5.3.8
	Identify the major manufacturing and agricultural regions in colonial America and cite ways that agriculture and manufacturing have changed in the past and continue to change.

	5.3.9
	Interpret historical maps and create maps of the United States in different historical periods using map elements, such as title, legend, directional indicator, scale, and projection.
Example: Use electronic sources, such as Geographic Information Systems (GIS)*, to find, interpret, and create maps.

	5.3.10
	Read fiction and nonfiction stories about how American Indians and European settlers lived in early America and find examples of the various ways people adapted to and changed the environment.

	5.3.11
	Give examples of how specific physical features influenced historical events and movements.


	Standard 4 – Economics

Students will describe the productive resources and market relationships that influence the way people produce goods and services and earn a living in the United States in different historical periods.

	5.4.1
	Describe the economic activities within and among American Indian cultures prior to contact with Europeans. Examine the economic factors that helped motivate European exploration and colonization.

	5.4.2
	Summarize a market economy and give examples of how the colonial and early American economy exhibited these characteristics.
Example: Private ownership, markets, competition, rule of law, consumer sovereignty.

	5.4.3
	Trace the development of technology and the impact of major inventions on business productivity during the early development of the United States.

	5.4.4
	Explain how education and training, specialization, and investment in capital resources* increase productivity*.


	5.4.5
	Use economic reasoning to explain why certain careers are more common in one region than in another and how specialization results in more interdependence.

	5.4.6
	Predict the effect of changes in supply* and demand* on price.

	5.4.7
	Analyze how the causes and effects of changes in price of certain goods* and services* had significant influence on events in United States history.
Example: The price of cotton, the price of beaver pelts, and the price of gold all are related to specific events and movements in the development of the United States.

	5.4.8
	Identify the elements of a personal budget and explain why personal spending and saving decisions are important.


	Standard 5 – Individuals, Society, and Culture

Students will identify individuals and groups that have contributed to the development of the United States, investigate the way that individuals and groups cooperate to adapt to the environment and resolve conflicts, and examine the challenges faced and the contributions made by various cultural groups to American society.

	5.5.1
	Describe basic needs that individuals have in order to survive — such as the need for food, water, shelter, and safety — and give examples of how people in early America adapted* to meet basic needs.
Example: American Indian groups and early European settlers developed housing, clothing styles, and materials depending upon what was available in the local environment. Living and working in groups made it easier to build houses, hunt, and grow food for crops. People also live in groups today to meet basic and other needs.

	5.5.2
	Give examples of groups who made up communities* in early America and compare the different ways that communities were organized.
Example: Communities in English colonies usually were made up of families as well as religious, military, business, school, and governmental groups. As the colonies grew, colleges and universities were established to provide higher education; militias were formed to provide for local defense; business groups were formed to carry out trade, and colonial assemblies were brought together to make laws. Less formal groups were formed to help meet social, civic, and recreational needs.

	5.5.3
	Read fiction and nonfiction stories about conflicts among and between groups of people at different stages in the formation of the United States and give examples of how these conflicts were resolved.
Example: Different religious views within communities sometimes led to founding of new communities, such as Providence, Rhode Island, in 1644. During the revolutionary period, different political ideas led to conflicts between loyalists and patriots. During the development of the Constitution, the federalists and anti-federalists had differences of opinion about the role of government.

	5.5.4
	Compare significant examples of visual arts, crafts, music, architecture, and literature from early United States history and illustrate how each reflects the times and cultural background of the historical period.
Example: The silver work and furniture of Paul Revere indicated an appreciation of both simplicity and elegance. The poetry of Phyllis Wheatley and popular songs, such as “Yankee Doodle,” reflected the patriotic spirit of the time.

	5.5.5
	Analyze traditional arts, including folk tales and narratives that depict the experiences of ethnic, racial, and religious groups in different regions of the United States.

	5.5.6
	Read accounts of how scientific and technological innovations have affected the way people lived in the early United States and make predictions about how future scientific and technological developments may change cultural life.


Power Indicators are always subject to revision and improvement.  They are not to be considered static or established for ever.                                                     Updated Fall 2006

Social Studies

Essential Vocabulary Terms

Grade 5

	Term
	Description
	Related Indicator

	Adaptation
	the way people change behavior to meet their needs in a changing environment
	5.5.1

	Capital Resources
	goods, such as tools, buildings, and equipment, used in production
	5.4.4



	Community
	a group of people (or groups of people) who often live close together and have similar interests or goals
	5.5.2

	Constitutional Government
	powers of government are distributed according to provisions of a constitution or supreme law, which effectively limits or restrains the exercise of power
	5.2.4

	Demand
	what consumers are willing and able to buy at various prices
	5.4.6

	Federal Government
	type of government in which power is divided between a central (general or national) government and its states, such as the states of the United States
	5.2.4

	Geographic Information Systems (GIS)
	information technology systems used to store, analyze, manipulate, and display a wide range of geographic information
	5.3.9

	Goods
	tangible objects, such as food or toys, that can satisfy people’s wants
	5.4.7

	Individual Rights
	personal, political, and economic rights possessed equally by each person
	5.2.4

	Information Resources
	print media, such as books, magazines, and newspapers; electronic media, such as radio, television, Web sites, and databases; and community resources, such as individuals and organizations
	5.2.11

	Limited Government
	the powers of government are specified and limited, usually by a written constitution, in order to protect individual rights
	5.2.2

	Popular Sovereignty
	government by consent of the governed who are the source of all authority in their government
	5.2.4

	Primary Source
	developed by people who experienced the events being studied (i.e., autobiographies, diaries, letters, government documents)


	5.1.22

	Productivity
	the amount of goods and services produced in a period of time divided by the productive resources used
	5.4.4

	Public Agenda
	what the public needs and wants with respect to government action
	5.2.10

	Republican Government
	type of government in which power is exercised by representatives chosen by the people
	5.2.4

	Secondary Source
	developed by people who have researched events but did not experience them directly (i.e., articles, biographies, Internet resources, nonfiction books)
	5.1.22

	Services
	actions that someone does for someone else, such as dental care or trash removal
	5.4.7

	Supply
	what producers are willing and able to sell at various prices
	5.4.6

	Union
	an alliance of citizens, colonies, states, or other entities for mutual interest or benefit
	5.2.4


UNIT 1:  HISTORY 

	Standard 1:
Students will describe the historical movements that influenced the development of the United States from pre-Columbian times up to 1800 with an emphasis on the American Revolution and the founding of the United States.

	Historical Knowledge:  Ways of Life Before and After the Arrival of Europeans to 1610

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	Mississippian culture at Cahokia, (600-1400 C.E.)

Newfoundland (Vinland)

Bjarni Herjulfsson founded colony

Leif Ericson explored North American coast


	5.1.1
Give Indicators of early cultures and settlements that existed in North America prior to contact with Europeans.


	Instruction:

(
Compare and contrast settlements in North America.

(Use graphic organizer to make comparisons and assess.

**IPG “Writing Projects”


pp 30-31
	****Read Alouds, pp 19-24


(Children of the Long House, Joseph Bruchac

(Video Field Trip

(Archaelogy, Jane McIntosh

(Hiawatha

(Scott Foresman, Outline Maps
(Graphic Organizer TR 5

*****Quick Study,  pp 18-25

(www.pbs.org (Early American cultures)

( Indiana’s Academic Standards Resource/ Curriculum Framework, pp 41-44


UNIT 1:  HISTORY 

	Standard 1:
Students will describe the historical movements that influenced the development of the United States from pre-Columbian times up to 1800 with an emphasis on the American Revolution and the founding of the United States. (continued)

	Historical Knowledge:  Ways of Life Before and After the Arrival of Europeans to 1610

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource*

	Compare their styles of housing, settlement patterns, sources of food and clothing, customs and oral traditions, political and economic organization, and types and uses of technology.


	5.1.3
Identify and compare historic Indian groups of the West, Southwest, Northwest, Arctic and Sub-Arctic, Great Plains, and Eastern Woodlands regions at the beginning of European exploration in the late fifteenth and sixteenth centuries. 


	Instruction:

(Use graphic organizer to compare Indian groups.

Assessment:

(Assess by having students demonstrate understanding using art or poem of specific Indian group.

(*** Social Studies Plus, pp 36-37
	(Indiana’s Academic Standards Resource/Curriculum Framework, pp 49-52

(**** Read Alouds,  pp 25-27

(*****Quick Study,  pp 18-25


UNIT 2:  HISTORY 
	Standard 1:
Students will describe the historical movements that influenced the development of the United States from pre-Columbian times up to 1800 with an emphasis on the American Revolution and the founding of the United States. (continued)

	Historical Knowledge:  Ways of Life Before and After the Arrival of Europeans to 1610

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	The Vikings

(Eric the Red – Iceland

(980 Eric the Red – Greenland

(Indian groups attack Vinland in North America; settlers return.


	5.1.2
Examine accounts of early European explorations of North America, such as the Vikings’ explorations and settlements in Greenland and North America, including accounts of interactions and conflicts between those early European explorers and Indians.


	Instruction:

(Direct instruction through use of various Resources, including possible read-aloud or research more on Eric the Red

(Debate conflict between Indians and Vikings.


	*Chapter 3; Lesson 3

The Vikings, www.pbs.org
*Chapter 4; Lessons 1,3

Christopher Columbus www.loc.gov
****:Read Alouds
-
Where Do You Think You’re Going, Christopher Columbus? p 34

-
Castaways, p 36

Indiana Academic Standards Resource/Curriculum Framework, pp 45-48, “Native Encounters”




UNIT 2:  HISTORY 

	Standard 1:
Students will describe the historical movements that influenced the development of the United States from pre-Columbian times up to 1800 with an emphasis on the American Revolution and the founding of the United States. (continued)

	Historical Knowledge:  Ways of Life Before and After the Arrival of Europeans to 1610

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	European Explorers

(Spanish expeditions by Christopher Columbus, Hernan Cortes, Hernando de Soto, and Francisco Vasquez de Coronado

(Expeditions by French explorers Jacques Cartier and Samuel de Champlain

(Expeditions for England and Holland by explorers Henry Cabot, Henry Hudson, and John White
	5.1.4
Trace the major land and water routes of European explorers of the Caribbean region and North America, and examine their individual stories and reasons for exploration.


	Instruction:

(Supply students with world map to trace routes and label.
	*Chapter 4, Lesson 1, Early Exploration

www.e-student.net

*Chapter 5; Lesson 2, Henry Hudson

www.mariner.org
Indiana Academic Standards Resource/Curriculum Framework, pp 53-56, “European Exploration”




UNIT 2:  HISTORY 

	Standard 1:
Students will describe the historical movements that influenced the development of the United States from pre-Columbian times up to 1800 with an emphasis on the American Revolution and the founding of the United States. (continued)

	Historical Knowledge:  Ways of Life Before and After the Arrival of Europeans to 1610

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	Early European Settlements

(The Spanish founded St. Augustine on the east coast, San Antonio, Santa Fe, and Tucson in the Southwest.  San Diego and 9 other missions are established by Fr. Junípero Serra on the west coast.

(Sir Walter Raleigh founded Roanoke Island led by John White.

(Samuel Champlain starts colony of Quebec for France. 

(Virginia Company of England begins Jamestown.


	5.1.5
Locate and compare early Spanish, French, and British settlements, such as St. Augustine, Roanoke Island, Quebec, Santa Fe, and Jamestown.


	Instruction:

(Create a chart of settlements and compare various aspects of each.

Assessment:

(Students can be assessed by writing a comparison and contrast paper.
	*Chapter 4, Lesson 2

Jamestown www.apva.org
Rhode Island Colony

www.rilin.state.ri.us
*** Social Studies Plus!, p 55, Two Worlds Meet, 




UNIT 2:  HISTORY 

	Standard 1:
Students will describe the historical movements that influenced the development of the United States from pre-Columbian times up to 1800 with an emphasis on the American Revolution and the founding of the United States. (continued)

	Historical Knowledge:  Colonization and Settlements:  1607 to 1763

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	Early European Settlements (con’t.)

(Spain establishes settlements on the Southeast coast, the Southwest and the west coast to control the regions and convert the native population to Christianity.

(French establish colonies for fur trading with Indians.

(English establish colonies such as Jamestown for economic benefit. 


Plymouth established for religious reasons.

(Massachusetts Bay Colony established by Puritans.


	5.1.6
Explain the religious, political, and economic reasons for movement of people from Europe to the Americas and describe the impact of exploration and settlement by Europeans on American Indians.


	Instruction:


Create a chart 


Guiding questions


Study guide questions


Demonstrate


Direct Instruction


Read-aloud


Note-taking


Student Research


Discovery Learning


Video

Assessment:


Paper & pencil test


Essay


Story, Poetry


Report


Art
	*Chapter 5, Lesson 3, 4

Historic Santa Fe

www.nationalgeographic.com
Junípero Serra

www.carmelmission.org
**** Read Alouds

-
A Journey to the New Rorld, TE 40

-
Letter From Edward Winslow, TE 43

-
Letter From John Withrop, TE 47

-
Letter From William Penn, TE 49
*** Social Studies Plus!


-
Gold, Horses, Gods, and Other Misunderstandings (Play) TE 52-53


​-
Two Worlds Meet, TE 54


-
Unit 7, Short Term Projects, TE 84 & 85


-
Unit 7, Writing Projects, TE 86 & 87

Indiana Academic Standards Resource/Curriculum Framework, pp 57-60, “Settling In”


UNIT 2:  HISTORY 

	Standard 1:
Students will describe the historical movements that influenced the development of the United States from pre-Columbian times up to 1800 with an emphasis on the American Revolution and the founding of the United States. (continued)

	Historical Knowledge:  Colonization and Settlements: 1607 to 1763

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	Cooperation and Conflict:

(King Philip’s War (1675 to 1676) in New England was extremely costly to both sides.

(1680 the Pueblo revolted, driving the Spanish out of New Mexico.

(The French established trading posts and missions along the St. Lawrence River, the Great Lakes, and the Mississippi River, cooperating, trading, and often joining Indian tribes.

(The French and Indian War was a conflict between the British and French/American Indians to control territory in Northern America.


	5.1.7
Identify and discuss instances of both cooperation and conflict between Indians and European settlers, such as agriculture, trade, cultural exchanges, and military alliances, as well as later broken treaties, massacres, and conflicts over control of the land.


	Instruction:


Create chart


Guiding questions


Study questions


Direct Instruction


Read-aloud


Note-taking


Student Research


Discovery learning


Video


Story mapping

Assessment:


Paper & pencil test


Essay


Art


Report


Story


Art
	*Chapter 7, Lessons 1, 2, 3

French and Indian War

www.digitalhistory.org
*** Social Studies Plus!

-
Unit 7, Short Term Projects, TE 84 & 85

-
Unit 7, Writing Projects, TE 86 & 87

-
Gold, Horses, Gods, and Other Misunderstandings (Play) TE 52-53

-
Two Worlds Meet, TE 54

**** Read Alouds

-
Great River: The Rio Grande, TE 61

-
Letter From Junípero Serra, TE 63

-
Voyages of Marquette, TE 65

-
Letters From George Washington, TE 66

Indiana Academic Standards Resource/Curriculum Framework, pp 61-64, “King Phillip’s War”


UNIT 2:  HISTORY 
	Standard 1:
Students will describe the historical movements that influenced the development of the United States from pre-Columbian times up to 1800 with an emphasis on the American Revolution and the founding of the United States. (continued)

	Historical Knowledge:  Colonization and Settlements:  1607 to 1763

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	New England Colonies:

· Massachusetts Bay Colony – Puritans William Bradford, John Winthrop

· Fishing, trading, boat building

· Connecticut – Thomas Hooker

· Rhode Island – Roger Williams, Anne Hutchinson, Religious Freedom

· New Hampshire – John Wheelwright

Middle Colonies:

· Rich farm land

· European colonies offers good land, religious freedom

· William Penn founded Pennsylvania for Quakers’ religious freedom and Delaware for trade + farming.

Southern Colonies:

· George Calvert founded Catholic Maryland colony

· Virginia founded for agricultural benefit of England

· James Oglethrope founded Georgia for the poor

· Agriculture economy
	· 5.1.8
Locate the thirteen British colonies that became the United States and describe their political, social, and economic organization and structure.


	Instruction:


Create a chart


Use graphic organizer


Study guide questions


Direct instruction


Video


Note-taking


Research and Report


Compare and Contrast

Assessment:


Paper & pencil test


Graphic organizer


Essay


Report


	*Chapter 5; Lesson 4

Literature Library:  Life in the Colonies

*Chapter 6; Lessons 1, 2, 3




UNIT 2:  HISTORY 

	Standard 1:
Students will describe the historical movements that influenced the development of the United States from pre-Columbian times up to 1800 with an emphasis on the American Revolution and the founding of the United States. 

	Historical Knowledge:  Colonization and Settlements:  1607 to 1763

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	New England Colonies:

· Massachusetts Bay Colony – Puritans William Bradford, John Winthrop

· Fishing, trading, boat building

· Connecticut – Thomas Hooker

· Rhode Island – Roger Williams, Anne Hutchinson, Religious Freedom

· New Hampshire – John Wheelwright

Middle Colonies:

· Rich farm land

· European colonies offers good land, religious freedom

· William Penn founded Pennsylvania for Quakers’ religious freedom and Delaware for trade + farming.

Southern Colonies:

· George Calvert founded Catholic Maryland colony

· Virginia founded for agricultural benefit of England

· James Oglethrope founded Georgia for the poor

Agriculture economy
	5.1.9
Evaluate the contributions of political and religious leaders in colonial America.


	Instruction:


Analyze leaders


Compare & contrast leaders


Use graphic organizer to 



compare


Research and report


Direct instruction

Assessment:


Essay


Paper and pencil test


Report
	*Chapter 5; Lessons 1, 4

**** Read Alouds, p 38, The General History of Virginia 

*** Social Studies Plus!


 pp 62-63, Chapter 5, 



Projects


pp 64-65, Chapter 5, 



Writing Projects 



pp. 78-79, Chapter 6, 



Projects


pp 80-81, Chapter 6, 



Writing Projects 


pp. 74-79, Drama:  The 


Trial of Peter Zenger

Indiana Academic Standards Resource Guide/Curriculum Framework, pp 65-68, “Read All About it”


UNIT 2:  HISTORY

	Standard 1:
Students will describe the historical movements that influenced the development of the United States from pre-Columbian times up to 1800 with an emphasis on the American Revolution and the founding of the United States. (continued)

	Historical Knowledge:  Colonization and Settlements:  1607 to 1763

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	Slavery:

Triangular Trade Route in early colonial days

Agriculture became main economic focus on South

Plantations took the place of small towns in North. Slave help needed to enlarge farms.


	5.1.10
Examine the causes and consequences of the establishment of slavery, and describe how slavery became an issue that began to divide the Northern and Southern colonies.


	Instruction:


Problem solve with view of 

Southern farm owner. 


Research 


Direct instruction 


Video


Note-taking

Assessment:


Essay


Use graphic organizer to compare and contrast issues of North and South.
	*Chapter 6, Lesson 4

**** Read Alouds

-
Equiano’s Travels,  p 59


-

The Captive, p 52

Indiana Academic Resource Guide/Curriculum Framework, pp 73-74, “Slavery and Civil War”


UNIT 2:  CIVICS AND GOVERNMENT 

	Standard 2:
Students will identify main components and characteristics of the United States government. They will identify and explain key ideas in government from the colonial and founding periods that continue to shape civic and political life. (continued)

	Foundations of Government

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	Developing Democratic Practices:

· The Mayflower Compact (1620)

· Fundamental Orders of Connecticut (1639)

· Massachusetts Body of Liberties (1641)

· Pennsylvania Charter of Privileges (1701)

· House of Burgesses of Virginia

· New England town meetings

· Virginia Declaration of Rights

· Declaration of Freedoms

· Five Iroquois tribes join to form 



the Iroquois League


	5.2.2
Identify and explain ideas about limited government(, the rule of law, and individual rights in key Colonial-Era documents.

5.2.3
Give Indicators of how the British colonies developed forms of representative, self-government and democratic practices within the British imperial political system, including town meetings, colonial legislative bodies, and charters on individual freedoms and rights.

(limited government: the powers of government are specified and limited, usually by a written constitution in order to protect individual rights
	Instruction:

Use graphic organizer to list & describe various bodies of self-government.

Direct instruction

Research

Compare & contrast

Response to study questions

Assessment:

Essay

Paper & pencil test

Report
	*Overview; Lesson 2

*Chapter 5, Lessons 3, 4

*** Social Studies Plus! pp 24-27, The Great Council (Play) 

(5.2.2) Indiana Academic Standards Resource Guide/Curriculum Framework, pp 131-134, “Nation Building”



UNIT 2:  GEOGRAPHY 

	Standard 3:
Students will describe Earth/sun relationships and the global grid system.  They will identify major physical and cultural characteristics of the United States and its regions, and name and locate the major physical features of each of the states and major cities of the United States. They will also explain the changing interaction of people with their environment in regions of the United States and show how the United States is related geographically to the rest of the world.

	Places and Regions

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	The Environment Influences Settlement:

· Spanish colonies such as St. Augustine

· Missions of California

· French colonies such as Quebec were established for fur trade.

· British colonies were established for economic benefit based on the natural environment of the area.


	5.3.3
Compare the locations of cities today with American Indian and colonial settlements, and suggest reasons for the locations of these places, such as near bodies of water, on lowland, along a transportation route, near natural Resources or sources of power.


	Instruction:

· Relate to Elkhart why and how it began. 

· When students relate to Elkhart and the location of the rivers, students can connect to other settlements and cities and why they were formed.

· Students read and discuss books answering questions on adaptations to environment.

· Compare and contrast charts

Land and Resources Then

Land and Resources

Now

Assessment:

· Give students a map and have students make a key and complete the map.

· Essay and short-answer test

· Informal assessment by discussion in reading and discussing books

Response journals to reading
	Use Internet and other reference materials to locate early and modern cities.

*Chapter 5; Lesson 4

Indiana Academic Standards Resource /Curriculum Freamwork, pp 171-174, “Why Did They Pick That Spot”



UNIT 2:  GEOGRAPHY 

	Standard 3:
Students will describe Earth/sun relationships and the global grid system.  They will identify major physical and cultural characteristics of the United States and its regions, and name and locate the major physical features of each of the states and major cities of the United States. They will also explain the changing interaction of people with their environment in regions of the United States and show how the United States is related geographically to the rest of the world.

	Human Systems

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	People Use the Environment:
New England Colonies:

· Land used for trapping, natural resources such as wood and fish

· Developed more industry

Middle Colonies:

· Land used as farming land

· Farming and agriculture grew

Southern Colonies:

· Agriculture

· Large farming
	5.3.6
Analyze how the location and natural environment of Spanish, French, and British colonies influenced their development.

5.3.7
Describe the major ways that land was used by American Indiana and colonists in each region, and explain how land use changed in the past and continues to change.

5.3.8
Identify the major manufacturing and agricultural regions in colonial America, and cite ways that agriculture and manufacturing have changed in the past and continue to change.

	Instruction:

· Relate to Elkhart why and how it began. 

· When students relate to Elkhart and the location of the rivers, students can connect to other settlements and cities and why they were formed.

· Students read and discuss books answering questions on adaptations to environment.

· Compare and contrast charts

Land and Resources Then

Land and Resources

Now

Assessment:

· Give students a map and have students make a key and complete the map.

· Essay and short-answer test

· Informal assessment by discussion in reading and discussing books

· Response journals to reading
	*Chapter 5;Lesson 3

Indiana Academic Standards Resource/Curriuclum Framework, pp 175-178, “How’s the Weather Down There?”

*Chapter 1; Lesson 2

*Chapter 2; Lesson 2, 3

*Chapter 5; Lessons 2, 4

Indiana Academic Standards Resource/Curriuclum Framework, pp 179-182,  “Then, Now, and Later”

*Chapter 5; Lesson 4

Indiana Academic Standards Resource/Curriuclum Framework, pp 179-182,  “Then, Now, and Later”




UNIT 2:  GEOGRAPHY 

	Standard 3:
Students will describe Earth/sun relationships and the global grid system.  They will identify major physical and cultural characteristics of the United States and its regions, and name and locate the major physical features of each of the states and major cities of the United States. They will also explain the changing interaction of people with their environment in regions of the United States and show how the United States is related geographically to the rest of the world.

	Environment and Society, Uses of Geography

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	People Use the Environment:
New England Colonies:

· Land used for trapping, natural resources such as wood and fish

· Developed more industry

Middle Colonies:

· Land used as farming land

· Farming and agriculture grew

Southern Colonies:

· Agriculture

· Large farming
	5.3.10
Read fiction and non-fiction stories about how American Indians and European settlers lived in early America, and find examples of the various ways people adapted to and changed the environment.
	Instruction:

· Relate to Elkhart why and how it began. 

· When students relate to Elkhart and the location of the rivers, students can connect to other settlements and cities and why they were formed.

· Students read and discuss books answering questions on adaptations to environment.

· Compare and contrast charts

Land and Resources Then

Land and Resources

Now

Assessment:

· Give students a map and have students make a key and complete the map.

· Essay and short-answer test

· Informal assessment by discussion in reading and discussing books

· Response journals to reading
	*Chapter 2; Lessons 1, 3, 4

Indiana Academic Standards Resource/Curriuclum Framework, pp 187-192,  “Adapting to the Environment”


UNIT 2:  GEOGRAPHY

	Standard 3:
Students will describe Earth/sun relationships and the global grid system.  They will identify major physical and cultural characteristics of the United States and its regions, and name and locate the major physical features of each of the states and major cities of the United States. They will also explain the changing interaction of people with their environment in regions of the United States and show how the United States is related geographically to the rest of the world.

	Environment and Society, Uses of Geography

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	The Environment Influences History:

· Location of Appalachian Mountains affected settlement of land.

· Land in south led to plantations and slavery.

· New England colonies turned to sea because soil was so poor.


	5.3.11
Give Indicators of how specific physical features influenced historical events and movements.


	Instruction:


Compare and contrast charts

Physical Features

List (areas)

Historical Events

List (How people have adapted)

Assessment:

Students will successfully

compile above for

assessment.
	*Overview:  Lesson 4

*Chapter 1; Lesson 2

*Chapter 4; Lesson 3

*Chapter 5; Lessons 1, 2, 4

*Chapter 6; Lesson 1

*Chapter 7; Lesson 2


UNIT 2:  ECONOMICS 
	Standard 4:
Students will describe the productive Resources and market relationships that influence the way people produce goods and services and earn a living in the United States in different historical periods.

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	Indian Cultures and Economics:

· Self-sufficient and nomadic groups

· Animal trapping

· Use of land

· Natural Resources

· Bartering

Colonial America’s Economics:

· Private ownership

· Markets

· Competition in marketing by captains of slave ships also: whaling

· Rule of law/(Private ownership of land, property, contracts)

· Consumer sovereignty

· Companies produce what people want, can choose what they produce


	5.4.1
Describe the economic activities within and among American Indian cultures prior to contact with Europeans. Examine the economic factors that helped motivate European exploration and colonization.

5.4.2
Summarize a market economy, and give examples of how the colonial and early American economy exhibited these characteristics.


	Instruction:

Graphic organizer of each region:


Prior to Europeans



Eastern Woodland



Plains



Southwest



California



Northwest



Etc.


Student/teacher fills in information of each and going back to relate any observations to After Europeans contact information.

Teach and Discuss:

· Colonists able to set up own private business

· Markets—triangular trade—sugar, molasses, slaves

· Colonists came to colonies to be able to own land

· Boston Tea Party—colonists refuse to drink and buy tea

Assessment:


Short answer and essay
	*Chapter 2; Lessons 3, 4

Indiana Academic Standards Resource/Curriculum Framework, pp 213-214, “Early Economics”

*Chapter 6; Lesson 1

****Read Aloud:

p 50, “The Village Blacksmith” 

Indiana Academic Standards Resource/Curriculum Framework, pp 215-220, “The Making of a Market”




UNIT 2:  ECONOMICS 

	Standard 4:
Students will describe the productive resources and market relationships that influence the way people produce goods and services and earn a living in the United States in different historical periods. (continued)

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	Inventions and Technology:

· Scientific transformation

· Environmental transformation (domesticate plants & animals)

· Farming and herding

· Slater – textile industry – mass production (1790)

· (1793) Eli Whitney

· Lowell – textile industry

· Steam engine 

· Canals
	5.4.3
Trace the development of technology and the impact of major inventions on business productivity during the early development of the United States.

5.4.6
Predict the effect of changes in supply( and demand( on price.

(supply: what producers are willing and able to sell at various prices

(demand: what consumers are willing and able to buy at various prices
	Instruction:

· Group research on each of these Indicators

· Create and compare/contrast chart

· Draw and illustrate each

Assessment:



Identify each and explain how they effected early development.
	*Overview; Lesson 3

Indiana Academic Standards Resource/Curriculum Framework, pp 221-226, “Boosting Productivity”

*Overview: Lesson 4

Indiana Academic Standards Resource/Curriculum Framework, pp 237-242, “Price Predicting”




UNIT 2:  INDIVIDUALS, SOCIETY, AND CULTURE

	Standard 5:
Students will identify individuals and groups that have contributed to the development of the United States, investigate the way that individuals and groups cooperate to adapt to the environment and resolve conflicts, and examine the challenges faced and the contributions made by various cultural groups to American society.

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	Basic Needs for Survival:

· American-Indian groups and early European settlers developed housing, clothing styles, and materials, depending upon what was available in the local environment. 

· Living and working in groups made it easier to build houses, hunt, and grow food for crops. 

· People also live in groups today to meet basic and other needs.
	5.5.1
Describe basic needs that individuals have in order to survive—such as the need for food, water, shelter, and safety—and give Indicators of how people in early America adapted( to meet basic needs.

(adaptation: the way people change behavior to meet their needs in a changing environment


	Instruction:


Basic need - graphics organizer for various groups

Assessment:


Compare and contrast organizer – two different situations
	*Chapter 1; Lessons 1, 2, 3

****Read Aloud:

p 17, “Song of Hiawatha” 

p 19, Cliff Palace

p 21, Inca Town

p 23, The Essential Codes 
Mendoza 

My Indian Boyhood

Indiana Academic Standards Resource/Curriculum Framework, pp 263-266, “Surviving in Early America”


UNIT 2:  INDIVIDUALS, SOCIETY, AND CULTURE 

	Standard 5:
Students will identify individuals and groups that have contributed to the development of the United States, investigate the way that individuals and groups cooperate to adapt to the environment and resolve conflicts, and examine the challenges faced and the contributions made by various cultural groups to American society. (continued)

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	Early American Communities:

· Communities in English colonies usually were made up of families as well as religious, military, business, school, and governmental groups. As the colonies grew, colleges and universities were established to provide higher education; militias were formed to provide for local defense; business groups were formed to carry out trade, and colonial assemblies were brought together to make laws. Less formal groups were formed to help meet social, civic, and recreational needs.

· California missions were self-sufficient communities of Native Indians and Spanish Missionaries.

· Haciendas were self-sufficient communities with gardens, workshops, and mills built by wealthy Spanish sheep and cattle ranchers in the Southwest.

· Traditional Arts!
	5.5.2
Give Indicators of groups who made up communities( in early America, and compare the different ways that communities were organized.

5.5.5
Analyze traditional arts, including folk tales and narratives, that depict the experiences of ethnic, racial, and religious groups in different regions of the United States.
(community: a group of people (or groups of people) who often live close together and have similar interests or goals


	Instruction:


Group or individual reports and research on communities covering specific Indicators


Students will read in small or large groups and analyze by discussion, journal entries, or using a graphic organizer

Assessment:


Evaluate reports, journal entries, or graphic organizers
	*Chapter 4; Lesson 3

*Chapter 5; Lesson 4

*Chapter 6; Lesson 3

Indiana Academic Standards Resource/Curriculum Framework, pp 263-266, “Surviving in Early America”

*Chapter 2; Lesson 1, 4

Lit. Library: The Diane Goode’s Book of American Folktales and Songs

Indiana Academic Standards Resource/Curriculum Framework, pp 273-274, “Tell a Tale”


UNIT 3:  HISTORY  

	Standard 1:
Students will describe the historical movements that influenced the development of the United States from pre-Columbian times up to 1800 with an emphasis on the American Revolution and the founding of the United States.

	Historical Knowledge: Ways of Life Before and After the Arrival of Europeans to 1610

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	Causes:

· The Stamp Act

· Townsend Acts

· Taxes on tea

· The Coercive Acts

Leaders:

· King George III

· Benjamin Franklin

· Patrick Henry

· Thomas Jefferson

· John Adams

· Thomas Paine

· George Washington

· General Charles Cornwallis

· The Marquis de Lafayette

· Bernardo de Galvez

· Thaddeus Kosciusko

· Friedrich Wilhelm Von Steuben


	5.1.11
Analyze the causes of the Revolution, such as colonial resistance to British imperial policies, the denial of traditional rights of Englishmen to American colonists, and taxation without representation.

5.1.12
Identify major British and American leaders and describe their roles in key events, such as the First and Second Continental Congresses, drafting and approval of the Declaration of Independence (1776), publication of Common Sense, and major battles of the Revolutionary War.
	Instruction:

· Direct instruction

· Video

· Research

· Note-taking

· Study guide questions

· Role play

Assessments:

· Essay

· Paper & pencil test

· Report

· Reflection
	*Chapter 8; Lesson 1, 2

****Read Aloud: 

-
Johnny Tremain TE 67

-
“Give Me Liberty or Give Me --
Death” TE 70

Indiana Academic Standards Resource/Curriculum Framework, pp 75-76, “Reasons for Revolution”

*Chapter 8; Lessons 1, 2, 3

****Read Aloud:

-
“Paul Revere’s Ride” TE 71

-
Lexington & Concord TE 75

***Social Studies Plus!

Unit 4 Planning Guide TE 
90, 91


UNIT 3:  HISTORY 

	Standard 1:
Students will describe the historical movements that influenced the development of the United States from pre-Columbian times up to 1800 with an emphasis on the American Revolution and the founding of the United States.

	History: The American Revolution:  1763 to 1783

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	Causes:

· The Stamp Act

· Townsend Acts

· Taxes on tea

· The Coercive Acts

Leaders:

· King George III

· Benjamin Franklin

· Patrick Henry

· Thomas Jefferson

· John Adams

· Thomas Paine

· George Washington

· General Charles Cornwallis

· The Marquis de Lafayette

· Bernardo de Galvez

· Thaddeus Kosciusko

· Friedrich Wilhelm Von Steuben


	5.1.13
Assess the influence of other countries, such as France, Spain, Russia, German, Poland, and the Netherlands, in the American Revolution; identify individuals from other countries who assisted the American cause.
	Instruction:

· Direct instruction

· Video

· Research

· Note-taking

· Study guide questions

· Role play

Assessments:

· Essay

· Paper & pencil test

· Report

· Reflection
	*Chapter 9; Lessons 2, 3

Indiana Academic Standards Resource/Curriculum Framework, pp 81-82, “Just a Little Help”




UNIT 3:  HISTORY 
	Standard 1:
Students will describe the historical movements that influenced the development of the United States from pre-Columbian times up to 1800 with an emphasis on the American Revolution and the founding of the United States.

	History:  The American Revolution:  1763 to 1783

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	Contributions of Women:

· Abigail Adams

· Martha Washington

· Mercy Otis Warren

· The Ladies Association (“Washington’s Sewing Circle”)

· Phillis Wheatley

· Mary Ludwig Hayes “Molly Pitcher”

· Deborah Sampson

The consequences of the Revolution; the achievement of independence by the United States.


	5.1.14
Identify and evaluate contributions of women during the American Revolution, including Abigail Adams, Martha Washington, Mercy Otis Warren, and Molly Pitcher.

Example:  Research on the Internet using women’s history Web sites.

5.1.15
Explain consequences of the Revolution, including the drafting of state constitutions and the achievement of independence by the United States.


	Instruction:

· Research

· Small group work

· Direct instruction

Assessments:

· Reports

· Paper & pencil tests

· Role play

Instruction

· Direct instruction

· Research

· Discovery/small groups

· Video

Assessment:

· Reports

· Reflective response

· Essay

· Paper & pencil test
	Research on the Internet using women’s history web sites.

*Unit 9, Lesson 2

****Read Aloud: p 80, Letter 
from Abigail Adams 


*** Social Studies Plus! (Drama) pp 98-99, Daughters of Liberty 

Indiana Academic Standards Resource/Curriculum Framework,  pp 77-80, “Leading the Way”

*Unit 9, Lesson 3

Indiana Academic Standards Resource/Curriculum Framework, pp 83-86, “After the Revolution”


UNIT 3:  HISTORY 
	Standard 1:
Students will describe the historical movements that influenced the development of the United States from pre-Columbian times up to 1800 with an emphasis on the American Revolution and the founding of the United States.

	History:  Chronological Thinking and Comprehension

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	People, events, and developments in the early history of the United States from 1776-1801

Time line of events and people, 1776-1801

    1776

    1777

  1781


1783

----(------------------------(-----------------------(-----------------------(-----

      Declaration


of


Independence
Signed

Articles of Confederation

Battle of Yorktown 

End of War

Treaty of

Paris (Ben Franklin)

             1787

  
       1788


  1791

-----------(-----------------------------(------------------------------(----------

Northwest

Ordinance

Constitution United Country

Bill of Rights

            1791

  
       17
94

              1801

----------(------------------------------(-----------------------------(-----------

Bank of US Began

Battle of Fallen Timbers (Indian conflicts)

Thomas Jefferson became 3rd President


	5.1.19
Develop and interpret time lines showing major people, events, and developments in the early history of the United States from 1776-1801.


	Instruction:

· Give blank time line with students filling in important dates—self-discovery

· Direct instruction

· Research

Assessments:

· Paper & pencil test

· Report

· Short answer test
	*Unit 4, pp 260-263, Poster 8

*Unit 5, pp 330-331, Poster 10


UNIT 3:  HISTORY 
	Standard 1:
Students will describe the historical movements that influenced the development of the United States from pre-Columbian times up to 1800 with an emphasis on the American Revolution and the founding of the United States.

	History:  Chronological Thinking and Comprehension

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	Events of the American Revolution including (but not limited to):

(The Boston Massacre

(The Stamp Act

(The Boston Tea Party

(Battles such as:


-
Lexington Green


-
Concord


-
Bunker Hill


-
Ticonderoga


​-
Saratoga


-
Monmouth


-
Kaskaskia, Cahokia, & Fort 


Vincennes


-
Yorktown

(The First & Second Continental Congress

(The Declaration of Independence

(Valley Forge
	5.1.20
Read historical fiction and non-fiction about an event of the American Revolution and reconstruct the literal meaning of passages by identifying who was involved, what happened, where it happened, what events led to these developments, and what consequences or outcomes followed.

Example:  The Boston Massacre, the Battle of Lexington Green


	Instruction:

· Trade Books

· Discussions

· Story mapping

· Paraphrasing

Assessments:

· Students write essay to questions

· Reflective

· Role play
	*Chapter 9; Lessons 1, 2, 3

****Read Aloud:   p 79, A Narrative of a Revolutionary Soldier

The Winter of Red Snow, TE 82


UNIT 3:  HISTORY 
	Standard 1:
Students will describe the historical movements that influenced the development of the United States from pre-Columbian times up to 1800 with an emphasis on the American Revolution and the founding of the United States.

	History:  Chronological Thinking and Comprehension

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	Issues during the American Revolution, 1763-1783, such as:

(Concerns about slavery

(The controversy over the presidential election of 1800 (Thomas Jefferson election)

(Political parties
	5.1.21
Examine an historical narrative about an issue of the time and distinguish between statements of opinion and those that are factually grounded.

Example:  Concerns about slavery, the controversy over the presidential election of 1800.


	Instruction:

· Read historical or narrative and discuss validity of facts

Assessments:

· Essay short answer

· Reflective journal


	*Chapter 8:

(Lesson 1 (Citizen Heroes)

(Lesson 2 (Boston Massacre)

(Lesson 3 (Paul Revere’s 
Ride)

*Chapter 9:

(Lesson 2 (Seeking Freedom)

(Lesson 3 (Make 
Generalizations)

*Chapter 11:

(Lesson 1 (Political Parties)

(Lesson 2 (Election of 1800)




UNIT 3:  GEOGRAPHY  
	Standard 3:
Students will describe Earth/sun relationships and the global grid system. They will identify major physical and cultural characteristics of the United States and its regions and name and locate the major physical features of each of the states and major cities of the United States. They will also explain the changing interaction of people with their environment in regions of the United States and show how the United States is related geographically to the rest of the world.

	Human Systems

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	Historical maps of the United States: The American Revolution (1763-1783)
	5.3.9
Interpret historical maps and create maps of the United States in different historical periods using map elements, such as title, legend, directional indicator, scale, and projection.

Example: Use electronic sources, such as Geographic Information Systems (GIS) (, to find, interpret, and create maps.

(Geographic Information Systems (GIS):  information technology systems used to store, analyze, manipulate, and display a wide range of geographic information
	Instruction:

· Use various overhead maps and interpret together historical implications.

· Review use of scale, legend, etc.

Assessments:

· Have students draw an historical map using various skills indicating a specific historical period.


	Use electronic sources, such as Geographic Information Systems (GIS) (, to find, interpret, and create maps.

Web

Map Resources CD-ROM

(Scott Foresman

*Chapter 9, Lessons 1, 2, 3

*Chapter 10, Lesson 1

Indiana Academic Standards Resource/Curriculum Framework, pp 183-186, “Mapping History”

( Geographic Information Systems (GIS):  information technology systems used to store, analyze, manipulate, and display a wide range of geographic information


UNIT 3:  INDIVIDUALS, SOCIETY, AND CULTURE 

	Standard 5:
Students will describe the historical movements that influenced the development of the United States from pre-Columbian times up to 1800 with an emphasis on the American Revolution and the founding of the United States.

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	Conflicts among and between groups of people during the American Revolution such as:

(Different religious views within communities sometimes led to founding of new communities, such as Providence, Rhode Island, in 1644.

(During the revolutionary period, different political ideas led to conflicts between loyalists and patriots.

(During the development of the Constitution, the federalists and anti-federalists had differences of opinion about the role of government.

(Introduction of political groups
	5.5.3
Read fiction and non-fiction stories about conflicts among and between groups of people at different stages in the information of the United States, and give examples of how these conflicts were resolved.

Example:  Different religious views within communities sometimes led to founding of new communities, such as Providence, Rhode Island, in 1644. During the revolution period, different political ideas led to conflicts between loyalists and patriots. During the development of the Constitution, the federalists and anti-federalists had differences of opinion about the role of government.


	Instruction:

· Use books in either small or whole groups to later discuss conflicts.

Assessments:

· Comprehension checks on books


	Johnny Tremain, My Brother Sam Is Dead.

Deborah Sampson and Sara Bishop, The Life of a Puritan “If You Were There” series

Sara Marton, The Witch of Blackbird Pond
Literature Library:

Road to War: Hannah’s Helping Hands
*Chapter 11, Lesson 1 (Political Groups)

Indiana Academic Standards Resource/Curriculum Framework, pp 171-174, “Why Did They Pick That Spot?”


UNIT 3:  INDIVIDUALS, SOCIETY, AND CULTURE  
	Standard 1:
Students will describe the historical movements that influenced the development of the United States from pre-Columbian times up to 1800 with an emphasis on the American Revolution and the founding of the United States.

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	Examples of visual arts, crafts, music, architecture, and literature during the American Revolution such as:

(The silver work and furniture of Paul Revere indicated an appreciation of both simplicity and elegance.

(The poetry of Phillis Wheatley and popular songs, such as “Yankee Doodle,” reflected the patriotic spirit of the time.

(Ben Franklin, Poor Richard’s Almanac

(Quilts

(Songs

(Indian beads, quills

(Benjamin Banneker—laying out of Washington, DC


	5.5.4
Compare significant examples of visual arts, crafts, music, architecture, and literature from early United States history, and illustrate how each reflects the times and cultural background of the historical period.

Example:  The silver work and furniture of Paul Revere indicated an appreciation of both simplicity and elegance. The poetry of Phyllis Wheatley and popular songs, such as “Yankee Doodle,” reflected the patriotic spirit of the time.
	Instruction:

· Research a variety of peoples’ accomplishments

· Create a model of one of these

Assessments:

· Assess product


	*Chapter 9, Lesson 2 (Phillis Wheatley)

****Read Aloud
“To His Excellency General Washington” TE 83

*Chapter 11, Lesson 1 (Benjamin Banneker)

www.sfsocialstudies.com
“Meet the People”

****Read Aloud:

Letter from Benjamin Banneker, TE 89

Indiana Academic Standards Resources/Curriculum Framework, pp 169-170, “From Sea to Shining Sea”


UNIT 4:  HISTORY 

	Standard 1:
Students will describe the historical movements that influenced the development of the United States from pre-Columbian times up to 1800 with an emphasis on the American Revolution and the founding of the United States.

	History:  The American Revolution:  1763 to 1783

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	Consequences of the Revolution such as:

(Constitution Convention—1787

(James Madison influences group to go for strong central government.

(New constitution needed to replace Articles of Confederation.

(Compromises were made with states and central government sharing powers.


	5.1.15
Explain consequences of the Revolution, including the drafting of state constitutions and the achievement of independence by the United States.


	Instruction:

· Direct Instruction

· Research

· Discovery/small groups

· Video

Assessments:

· Role Play

· Essay

· Reflective Response

· Debate


	*Chapter 9; Lesson 3

*Chapter 10; Lesson 1

****Read Aloud:

Washington’s Letter to Madison, TE 84

***Social Studies Plus!
Unit 5, Teacher Planner TE 112-113A




UNIT 4: HISTORY 

	Standard 1:
Students will describe the historical movements that influenced the development of the United States from pre-Columbian times up to 1800 with an emphasis on the American Revolution and the founding of the United States.

	History:  Making the United States Constitution and Establishing the Federal Republic:  1783-1800s

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	The creation of the United States Constitution in 1787 and the people who were involved such as:

(George Washington

(James Madison 

(George Mason

(Alexander Hamilton


	5.1.16
Explain why the United States Constitution was created in 1787 and how it established a stronger union among the original thirteen states.  Identify people who were involved in its development.


	Instruction:

· Direct Instruction

· Note-taking

· Student Research

· Guiding Questions

Assessments:

· Essay

· Reflective Response


	*Chapter 10; Lesson 2

****Read Aloud, p 86,  Franklin: Speech at Constitutional Convention

Indiana Academic Standards Resources/Curriculum Framework, pp 57-60, “Settling In”




UNIT 4:  HISTORY 

	Standard 1:
Students will describe the historical movements that influenced the development of the United States from pre-Columbian times up to 1800 with an emphasis on the American Revolution and the founding of the United States.

	History:  Making the United States Constitution and Establishing the Federal Republic:  1783-1800s

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	The Bill of Rights:

(Congress addresses fears of strong central government by assuring of peoples’ rights. First 10 amendments were written to restate those human rights.


	5.1.17
Describe the origins and drafting of the Bill of Rights, ratified in 1791.


	Instruction:

· Read aloud Shh! They’re Writing the Constitution by Jean Fritz.

· Direct Instruction

Assessments:

· Essay

· Journal/Reflective

· Role Play


	*Chapter 10; Lesson 3

Shh! They’re Writing the Constitution by Jean Fritz

If You Were There When They Were Writing the Constitution
****Read Aloud:, p 88

Washington’s Address to Congress




UNIT 4:  HISTORY 

	Standard 1:
Students will describe the historical movements that influenced the development of the United States from pre-Columbian times up to 1800 with an emphasis on the American Revolution and the founding of the United States.

	History:  Making the United States Constitution and Establishing the Federal Republic:  1783-1800s

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	The first political parties:

(Alexander Hamilton, George Washington, and Thomas Jefferson saw very different futures for the nation. The different views led to political parties. Federalists and Republicans were first political parties.

(The presidential election of 1792 (George Washington)

(The presidential election of 1796 (John Adams)

(The presidential election of 1800 (Thomas Jefferson)


	5.1.18
Explain the development of the first American political parties and describe the presidential elections of 1792 (re-election of George Washington), 1796 (election of second president, John Adams), and 1800 (election of Thomas Jefferson).


	Instruction:

· Direct Instruction

· Compare & contrast

· Thomas Jefferson and Alexander Hamilton’s views on government

Assessments:

· Essay

· Debate

· Paper & pencil test

· Role Play


	Presidents by James Barber (multimedia library)

*Chapter 11; Lesson 1 (Political Parties), Lesson 2 (1800)

Indiana Academic Standards Resources/Curriculum Framework, pp 87-88, “Party Politics”




UNIT 4:  HISTORY 

	Standard 1:
Students will describe the historical movements that influenced the development of the United States from pre-Columbian times up to 1800 with an emphasis on the American Revolution and the founding of the United States.

	Making the United States Constitution and Establishing the Federal Republic:  1783-1800s

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	Controversy and debate about the ratification of the United States Constitution


	5.1.22
Identify and interpret (primary source and (secondary source materials that pertain to a problem confronting people during the founding period of the United States.

Example: Controversy and debate about the ratification of the United States Constitution.

(
Primary source: developed by people who experienced the events being studied (i.e., autobiographies, diaries, letters, government documents)

(
Secondary source: developed by people who have researched events but did not experience them directly (i.e., articles, biographies, internet resources, non-fiction books)
	Instruction:

· Teacher & class investigate examples on one topic to find a primary source and do the same for a secondary source.

·  Chart or graph details on each

Assessments:

· Given current historical happening/event, student would be able to name a primary & secondary source.


	*Chapter 8; Lesson 2 (Colonists Rebel)

*Chapter 10

(Lesson 1 (A Weak 
Government)

(Lesson 2 (Debate in 
Philadelphia)

(Lesson 3 (Ratifying the 
Constitution)

Shh! We’re Writing the Constitution by Jean Fritz (multimedia library)




UNIT 4:  CIVICS AND GOVERNMENT 
	Standard 2:
Students will identify main components and characteristics of the United States government. They will identify and explain key ideas in government from the colonial and founding periods that continue to shape civic and political life.

	Foundations of Government

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	The purposes of government include the protection of individual rights and the attainment of the common good.

Re-examine the Bill of Rights


	5.2.1
Explain why people need government by considering what life would be like in the absence of government.


	Instruction:

· Direct Instruction

· Re-examine Preamble to the Constitution and Bill of Rights

· List, using graphic organizer, reasons they find for government

· Note-taking

· Small Group

Assessments:

· Essay

· Short Answer

· Debate for/against government

· Role-play


	*Chapter 10; Lessons 1, 2, 3

United States Government:

http://bensguide.gpo.gov
Indiana Academic Standards Resource/Curriculum Framework, pp 129-130, “In The Absence of Government”




UNIT 4:  CIVICS AND GOVERNMENT

	Standard 2:
Students will identify main components and characteristics of the United States government. They will identify and explain key ideas in government from the colonial and founding periods that continue to shape civic and political life.

	Foundations of Government

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	Key ideas:  

(union:  an alliance of citizens, colonies, states, or other entities for mutual interest or benefit

(popular sovereignty:  government by consent of the governed who are the source of all authority in their government

(republican government (republicanism):  type of government in which power is exercised by representatives chosen by the people

(Constitutional government (constitutionalism):  powers of government are distributed according to provisions of a constitution or supreme law, which effectively limit or restrain the exercise of power

(federal government (federalism):  type of government in which power is divided between a central (general or national) government and its states, such as the states of the United States

(Individual rights:  personal, political, and economic rights possessed equally by each person
	5.2.4
Identify and explain key ideas about government as noted in founding documents of the United States of America, such as the Declaration of Independence, Articles of Confederation, Northwest Ordinance, United States Constitution, and the Bill of rights.


	Instruction:

· Role-play as many examples as possible.

· Demonstrate examples.

· Use Jean Fritz Shh! We’re Writing the Constitution to take a close look at the Constitution.

Assessments:

· Role-playing/simulation will be informally assessed by using teacher-made rubric.

· Multi-le-choice test assessing terms taught


	*Chapter 9; Lesson 1

Declaration of Independence

www.ushistory.org
Indiana Academic Standards Resource/Curriculum Framework, pp 131-134, “Nation Building”




UNIT 4:  CIVICS AND GOVERNMENT
	Standard 2:
Students will identify main components and characteristics of the United States government. They will identify and explain key ideas in government from the colonial and founding periods that continue to shape civic and political life.

	Foundations of Government

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	The purposes of government include the protection of individual rights to liberty and attainment of the common good or general welfare of society.

(Justice and common defense

(Future generations

(Trial of Peter Zenger (use as example)


	5.2.5
Summarize the principles and purposes of government in the Preamble to the Constitution of the United States.


	Instruction:

· Teach about the trial of Peter Zenger – right of freedom of press.

· Choral reading of Preamble


	Use Scholastic book If You Were There When They Were Writing the Constitution.

U.S. Constitution

www.nara.gov
Indiana Academic Standards Resource/Curriculum Framework pp 135-136, “Government Cereal”




UNIT 4:  CIVICS AND GOVERNMENT 
	Standard 2:
Students will identify main components and characteristics of the United States government. They will identify and explain key ideas in government from the colonial and founding periods that continue to shape civic and political life.

	Foundations of Government

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	(The right to associate with whomever one pleases.

(The right to practice the religion of one’s choice.

(The right to vote, speak freely, and criticize the government.

(The right to own property.


	5.2.6
Identify and give examples of individual rights in the Bill of Rights.


	Instruction:

· Use graphic organizer and list rights individually.

· Students relate how that right affects their life.


	Bill of Rights:

www.nara.gov
*Chapter 10; Lesson 3

***Social Studies Plus!
(Citizenship Responsibility, 
TE 126

(Bill of Rights, TE 125 & 127 
(Blackline Master)




UNIT 4:  CIVICS AND GOVERNMENT 
	Standard 2:
Students will identify main components and characteristics of the United States government. They will identify and explain key ideas in government from the colonial and founding periods that continue to shape civic and political life.

	Functions  of Government

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	Set standard for examples.

Students are taught terms:

(Primary elections

(General elections

(Local elections

(State elections

(National elections


	5.2.7
Describe various kinds of elections such as primary elections, general elections, local, state, and national elections, including ones to select congressional and presidential office holders.


	Instruction:

· Students will identify most recent elections:

-
When

-
Who

-
Identify office holder 


now

-
How often election 


happens

Assessments:

· Paper assessment of elections


	*Chapter 11; Lesson 1

Indiana Academic Standards Resource/Curriculum Framework, pp 137-138, “Classroom Politics”




UNIT 4:  CIVICS AND GOVERNMENT
	Standard 2:
Students will identify main components and characteristics of the United States government. They will identify and explain key ideas in government from the colonial and founding periods that continue to shape civic and political life.

	Functions of Government

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	Separation of powers, shared powers, and checks and balances involving the legislative (law making), executive (law enforcing), and judicial (law interpreting) branches of government


	5.2.8
Describe the three branches of the United States government, their functions, and relationships.


	Instruction:

· Use graphic organizer with three branches of government.

· Students than will take notes while discussion covers each branch.

· Students might role-play each branch.

Assessments:

· Give graphic organizer and student can fill in powers of each branch.


	*Chapter 10; Lesson 2

Indiana Academic Standards Resource/Curriculum Framework, pp 139-140, “Checks and Balances”




UNIT 4 CIVICS AND GOVERNMENT

	Standard 2:
Students will identify main components and characteristics of the United States government. They will identify and explain key ideas in government from the colonial and founding periods that continue to shape civic and political life.

	Roles of Citizens

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	· Voting, rule following, group cooperation

· Jury duty

· Letter-writing issues


	5.2.9
Demonstrate civic responsibility in group and individual actions, including civic dispositions, such as civility, cooperation, respect, and responsible participation.


	Instruction:

· Write letters after studying local issues and write to appropriate body concerning issues.

· Public speakers may visit and address issues.

· Visit courtrooms and discuss with judge civic responsibilities.

Assessments:

· Indiana writing rubric


	*Chapter 11; Lessons 1, 2, 3

*Chapter 19; Lesson 4

****Read Aloud:

· Daniel Boone TE 90

· Journals of Lewis and 
Clark, TE 93

· Streams to the River: 
Sacagawea, TE 97




UNIT 4:  CIVICS AND GOVERNMENT

	Standard 2:
Students will identify main components and characteristics of the United States government. They will identify and explain key ideas in government from the colonial and founding periods that continue to shape civic and political life.

	Role of Citizens

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	Voting and electing process:

· Debates

· Signing petitions
	5.2.10
Examine ways by which citizens may effectively voice opinions, monitor government, and bring about change in government and the public agenda(, including voting and participation in the election process.

(public agenda:  what the public needs and wants with respect to government action.


	Instruction:

· Use examples to instruct students.

· Class will debate, form petition, and have an election process to better understand.

Assessments:

· Process assessment and informally assess by discussion and reflections.


	*Chapter 11; Lesson 3

*Chapter 19; Lesson 2

****Read Aloud:

(Crusade for Justice, p 152

(The Autobiography of 
Malcolm X, p 161

(César Chávez, p 162




UNIT 4:  CIVICS AND GOVERNMENT

	Standard 2:
Students will identify main components and characteristics of the United States government. They will identify and explain key ideas in government from the colonial and founding periods that continue to shape civic and political life.

	Role of Citizens

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	See standard—use informational resources to examine issues.
	5.2.11
Use a variety of information resources(to identify and evaluate contemporary issues that involve civic responsibility, individual rights, and the common good.

(information resources:  print media, including books, magazines, and newspapers; electronic media, including radio, television, web sites, and databases; and community resources, such as individuals and organizations
	Instruction:

· Write letters after studying local issues and write to appropriate body concerning issues.

· Public speakers may visit and address issues.

· Visit courtrooms and discuss with judge civic responsibilities.

Assessments:

· Process assessment and informally assess by discussion and reflections.


	*Chapter 19; Lesson 4

****Read Aloud:

(One Day in Math Class 
(9/11), TE 165

(Bush’s Address to Congress, 
TE 166




UNIT 5:  GEOGRAPHY

	Standard 3:
Students will describe Earth/sun relationships and the global grid system.  They will identify major physical and cultural characteristics of the United States and its regions, and name and locate the major physical features of each of the states and major cities of the United States. They will also explain the changing interaction of people with their environment in regions of the United States and show how the United States is related geographically to the rest of the world.

	The World in Spatial Terms

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	· Identify and plot, on overhead, locations on the globe such as Greenwich, England.
	5.3.1
Demonstrate that lines of latitude and longitude are measured in degrees of a circle, that places can be precisely located where these lines intersect, and that location can be stated in terms of degrees north or south of the equator and east or west of the prime meridian.


	Instruction:

· Have students plot such as colonies, states, capitals, rivers, etc., on map.

Assessments:

· Success of ability of student to plot


	*Unit 2:, Chapter 4, p 140, 


Workbook, p 37

Outline Maps, p 3

Student Atlas, p. 30

***Social Studies Plus!, p 5, “Mapping Routes”




UNIT 5: GEOGRAPHY

	Standard 3:
Students will describe Earth/sun relationships and the global grid system.  They will identify major physical and cultural characteristics of the United States and its regions, and name and locate the major physical features of each of the states and major cities of the United States. They will also explain the changing interaction of people with their environment in regions of the United States and show how the United States is related geographically to the rest of the world.

	Places and Regions

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	Locate:

· St. Louis, Missouri

· Mississippi, Colorado, and Ohio Rivers

· Rocky Mountains and Appalachian Mountains
	5.3.2
Name and locate states, major cities, major regions, major rivers, and mountain ranges in the United States


	Instruction:

· Students will identify names and places of specific geographic places or regions.

Assessments:

· Have student identify specific places on a blank map.


	*Unit 1:

(Chapter 4, p 140, 
Longitude/Latitude

(Chapter 1, p 30-31, 
Elevations

(WB 9

*Unit 5

(Chapter 10, p 378, 
Population 
Density Maps

(WB 88

Student Atlas, pp 8, 10, 12

*****Quick Study, pp 8, 9

**Indiana Planning Guide, Chapter 7, pp 16-17

*****Quick Study, pp 56, 57

Indiana’s Academic Standards Resource/Curriculum Framework, pp 169-170


UNIT 5:  GEOGRAPHY

	Standard 3:
Students will describe Earth/sun relationships and the global grid system.  They will identify major physical and cultural characteristics of the United States and its regions, and name and locate the major physical features of each of the states and major cities of the United States. They will also explain the changing interaction of people with their environment in regions of the United States and show how the United States is related geographically to the rest of the world.

	Physical Systems

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	· Be able to locate a place on a map given its coordinates.

· Students will know physical and cultural characteristics of cities and regions of the U.S.

· Students will be able to explain why the physical features and cultural differences in each region affect people and why they live there.
	5.3.4
Locate the continental divide and the major drainage basins in the United States.
	Instruction:

· On a map of the US, locate the Continental Divide in the west. Drainage basins will be located within Pacific, Atlantic/Gulf of Mexico.

Assessments:


Ability to locate above on 
map.


	*Unit 1:

(Read an Elevation Map, p 32

Student Atlas, p 12

Indiana’s Academic Standards Resource/Curriculum Framework, , pp 171-174 “Why Did They Pick That Spot?” 


UNIT 5:  GEOGRAPHY

	Standard 3:
Students will describe Earth/sun relationships and the global grid system.  They will identify major physical and cultural characteristics of the United States and its regions, and name and locate the major physical features of each of the states and major cities of the United States. They will also explain the changing interaction of people with their environment in regions of the United States and show how the United States is related geographically to the rest of the world.

	Physical Systems

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	· Distinguish between the moist eastern part of the United States and the drier western part.

· Explain how mountain ranges cut off moisture from specific regions.
	5.3.5
Map and describe the characteristics of climate regions of the United States.
	Instruction:

· Given map of the U.S., students will construct climate key and color the climate regions.

Assessments:


The ability for students to be 
able to do the above.


	*Unit 1:

(pp 32, 58

Student Atlas, pp 15, 28

Indiana’s Academic Standards Resource, pp 171-173


UNIT 6:  ECONOMICS

	Standard 4:
Students will describe the productive resources and market relationships that influence the way people produce goods and services and earn a living in the United States in different historical periods.

	Economics

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	· Education provides skilled workers, training provides efficient workers and efficiency

· Capital resources increase efficiency of tools.
	5.4.4
Explain how education and training, specialization, and investment in capital resources( increase productivity((.

(capital resources: goods, such as tools, buildings, and equipment, used in production

((productivity: amount of goods and services produced in a period of time divided by the productive resources used
	Instruction:

· Simulation of mass production (making hamburgers)

Assessments:


Informal assessment by 
follow-up discussion


	*Unit 1:

(p 67

(WB 7

*****Quick Study, pp 6, 7

*Chapter 16, pp 538-545

Indiana’s Academic Standards Resource Guide/Curriculum Framework:

-
pp 227-230, “Speedy 
Shoes” 

-
pp 231-236 “Working Here, 
Working There”

-
pp 221-226, “Boosting 
Productivity” 


UNIT 6:  ECONOMICS

	Standard 4:
Students will describe the productive resources and market relationships that influence the way people produce goods and services and earn a living in the United States in different historical periods.

	Economics

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	· Resources determine employment opportunities.
	5.4.5
Use economic reasoning to explain why certain careers are more common in one region than in another, and how specialization results in more interdependence.


	Instruction:

Compare and contrast charts

Land and Resources Then

Land and Resources Now

Assessments:

(Give the students a map and have students make a key and complete the map.

(Essay and short answer test


	*Chapter 2, pp 94-97

*****Quick Study, pp 16-17

*Chapter 16, pp 546-552

*****Quick Study, .pp 114-115

Indiana’s Academic Standards Resource Guide/Curriculum Framework, “Working Here, Working There” pp 231-236

Indiana’s Academic Standards Resource Guide/Curriculum Framework, pp 215-220, “The Making of a Market” (5.4.2)

****Read Alouds, pp 133-134, “Honoring Chinese-American Labors”




UNIT 6: ECONOMICS

	Standard 4:
Students will describe the productive resources and market relationships that influence the way people produce goods and services and earn a living in the United States in different historical periods.

	Economics

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	· Supply has a direct relationship.
· Price increases, quantity supplied increases.
· Demand has an inverse relationship.
	5.4.6
Predict the effect of changes in supply( and demand( on price.

(Supply:  what producers are willing and able to sell at various price levels

(Demand:  what consumers are willing and able to buy at various price levels


	Instruction:

· Simulation of supply and demand

· Mini-economy simulation

Assessments:

· Students are able to explain supply/demand

· Informal discussion
	*Chapter 1, pp 18-22

WB p 7

*****Quick Study,  pp 6-7

*Chapter 16, pp 546-552

***** Quick Study, pp 114-115

Indiana’s Academic Standards Resource Guide/Curriculum Framework, “Price Predicting” pp 237-242

*Chapter 16, pp 546-552, “Farmers and Cowboys”


UNIT 6:  ECONOMICS

	Standard 4:
Students will describe the productive resources and market relationships that influence the way people produce goods and services and earn a living in the United States in different historical periods.

	Economics

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	· The price of cotton, the price of beaver pelts, and the price of gold all are related to specific events and movements in the development of the United States.
	5.4.7
Analyze how the causes and effects of changes in price of certain goods( and services( had significant influence on events in United States history.

(Goods:  objects, such as food or a toy, that can satisfy people’s wants

(Services:  actions that someone does for someone else, such as dental care or trash removal


	Instruction:

· Students will do research if possible on examples

· Direct instruction on each

· Cause/effect graphic organizer

Assessments:

· Short answer essay
	*Chapter 12, pp 408-413

*****Quick Study, pp 86-87

WB pp 95-96

*Chapter 13, pp 442, 445

WB pp 103-104

***** Quick Study, pp 94-95

*Chapter 18, pp 616-622, “Times of Plenty, Times of Hardship”


UNIT 6:   ECONOMICS

	Standard 4:
Students will describe the productive resources and market relationships that influence the way people produce goods and services and earn a living in the United States in different historical periods.

	Economics

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource

	· Savings account
· Needs
· Wants
· Expenditures
· Fixed expenses
· Interest
	5.4.8
Identify the elements of a personal budget and explain why personal spending and saving decisions are important.


	Instruction:

· Mini-economy simulation in classroom

Assessments:

· Short response after activity
	*Chapter 1, pp 18-22

*****Quick Study,  pp 6-7

WB p 7

Indiana Standards Resource Guide/Curriculum Framework, pp 243-248, “Personal Budgets”

	
	· capital resources:  goods, such as tools, buildings, and equipment, used in production

· productivity:  amount of goods and services produced in a period of time divided by the productive resources used

· supply:  what producers are willing and able to sell at various price levels

· demand:  what consumers are willing and able to buy at various price levels

· goods:  objects, such as food or a toy, that can satisfy people’s wants

· services:  actions that someone does for someone else, such as dental care or trash removal
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