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SOCIAL STUDIES

Grade Two - The Local and Regional Community
0470-02

In Grade Two, students will examine local and regional communities: the neighborhood, municipality, or surrounding community that is linked closely to the school. They will explain examples of continuity and change and consider ways that people and events of the past and present influence community life. They will describe their basic rights and responsibilities as citizens and explain why communities have governments and laws. Students will locate their community, state, nation, and selected countries on maps and globes, be able to give a simple definition of the term “region,” and explore geographic relationships between their community and other places. They will describe how people in a community use productive resources, specialize in different types of jobs, and depend upon each other for goods and services. Students will give examples of how local communities are made up of individuals and groups and identify cultural traditions in their own locality. They will read, ask questions, observe, and find and organize information about their own community and other cultures using a variety of information resources, such as books, stories, maps, globes, atlases, pictures, and photographs.

Grade 2
The Standards and Power Indicators
Power Indicators are Highlighted in Bold
	Standard 1 – History

Students will differentiate between events that happened long ago and recently, recognize examples of continuity and change in local and regional communities, and consider ways people and events of the past and present influence their lives.

	2.1.1
	Listen to historical stories and compare daily life in the past and present.

	2.1.2
	Identify changes that have occurred in the local or regional community.
Example: Use maps, photographs, or stories to examine changes in architecture, business, industry, farming, transportation, work, or use of leisure time.

	2.1.3
	Identify individuals who had an impact on the local or regional community. 

Example: Some communities are named for important individuals, such as Abraham Lincoln (Lincoln City).

	2.1.4
	Identify changes that have occurred in the local or regional community.
Example: School celebrations, such as “Grandparents Day” or “Red, White, and Blue Day.”

	2.1.5
	Develop a simple timeline of important events in each student’s life.

	Standard 2 – Civics and Government
Students will explain why communities have government and laws, demonstrate that people in the United States have both rights and responsibilities, and identify ways that people work together to promote civic ideals.

	2.2.1
	Discuss the rights and responsibilities of citizens in the school and the community.
Example: Students have the right to feel and be safe at school, but they have the responsibility to follow school safety rules.

	2.2.2
	Explain why it is necessary for the community to have government.
Example: Without government, people who are strong might take advantage of people who are weak. Government provides order, protects rights, and helps people feel secure.

	2.2.3
	Identify community leaders, such as the city council or town board.



	2.2.4
	Identify real people and fictional characters who were good leaders and good citizens, and explain the qualities that make them admirable, such as honesty and trustworthiness.

	2.2.5
	Explain the roles people in the community have in making and changing laws.
Example: People in the community vote in elections, run for office, attend community meetings, and voice their opinions.

	Standard 3 – Geography 

Students will locate their community, state, and nation on maps and globes, identify major geographic characteristics of their local community, and explore geographic relationships between their community and other places.

	2.3.1
	Use cardinal* and intermediate directions* to locate places on maps and places in the classroom, school, and community.
Example: Make a compass rose on the classroom floor with masking tape and use it to locate things in the classroom.

	2.3.2
	Locate the local community and the United States on maps and globes.
Example: The street address of the school is a type of absolute location. Its relative location might be described as “across the road from the fire station,” or “near the river.”

	2.3.3
	Locate the local community and the United States on maps and globes.

	2.3.4
	Identify places that are nearby or related to the local community.
Example: Communities in parts of northern Indiana may be near Lake Michigan. Communities in southeastern Indiana may be across the Ohio River from Louisville or Cincinnati.

	2.3.5
	Identify map symbols for land and water forms and give examples of these physical features in the local community.

	2.3.6
	Identify map symbols of cultural or human features — such as roads, highways, and cities — and give examples from the local region.

	2.3.7
	Use a variety of information resources* to identify ways that the physical environment influences human activities in the community.
Example: Picture books, magazines, and Internet maps can be used to show availability of water, fertility of soils, hilly or flat land, and types of climate.

	Standard 4 – Economics

Students will describe how people in a community use productive resources, specialize in different types of jobs, and depend on each other to supply goods and services.

	2.4.1
	Define the three types of productive resources (human resources*, natural resources*, capital resources*) and identify productive resources used to produce goods and services in the community.

	2.4.2
	Identify community workers who provide goods* and services* for the rest of the community and explain how their jobs benefit people in the community.

	2.4.3
	Explain that a price is what people pay when they buy a good or service and what people receive when they sell a good or service.

	2.4.4
	Research goods and services produced in the local community and describe how people may be both producers* and consumers*.

	2.4.5
	Explain that because of scarcity*, people must make choices and incur opportunity costs*.

	2.4.6
	Define specialization* and identify specialized jobs in the school and community.
Example: Teachers, school nurses, and firefighters specialize in particular kinds of jobs.

	2.4.7
	Explain why people trade* for goods and services and explain how money makes trade easier.

	Standard 5 – Individuals, Society, and Culture

Students will explain how local communities are made up of a variety of individuals and groups, identify cultural traditions in their own locality, and use a variety of information resources to learn about their own community and other cultures.

	2.5.1
	Identify some of the responsibilities that individuals have to themselves and others.
Example: Students have responsibilities as learners, such as completing work, trying to improve, and helping others to learn.

	2.5.2
	Explain how individuals are members of many different groups and compare and contrast the expectations of behavior in different groups.

	2.5.3
	Compare the ways people learn traditions* in different cultures.
Example: A child in Japan might attend a special class to learn the tea ceremony. Another child might learn a tradition from a family member.

	2.5.4
	Explain how changes in technology have influenced various traditions.
Example: In the past, people entertained themselves and others with storytelling. Today, people entertain themselves by watching television and discussing with others what they have seen.

	2.5.5
	Identify people of different ages, cultural backgrounds, traditions, and careers and explain how they contribute to the community.


Power Indicators are always subject to revision and improvement.  They are not to be considered static or established for ever.                                                     Updated Fall 2006

Social Studies

Essential Vocabulary Terms

Grade 2

	Term
	Description
	Related Indicator

	Absolute Location
	the exact location of a place or object
	2.3.2

	Capital Resources
	goods, such as tools, buildings, and equipment, used in production
	2.4.1

	Cardinal Directions
	north, south, east, west
	2.3.1

	Consumers
	people who use goods or services
	2.4.4

	Goods
	tangible objects, such as food or toys, that can satisfy people’s wants
	2.4.2

	Human Resource
	any human effort used in production
	2.4.1

	Information Resources
	print media, such as books, magazines, and newspapers; electronic media, such as radio, television, Web sites, and databases; and community resources, such as individuals and organizations
	2.37

	Intermediate Directions
	northeast, southeast, northwest, southwest
	2.3.1

	Natural Resources
	resources that occur in nature that are used in production
	2.4.1

	Opportunity Cost
	in making a choice, opportunity cost is the next best alternative you do not choose
	2.4.5

	Producers
	people who use productive resources to provide goods or services
	2.4.4

	Relative Location
	the location of a place in relationship to another place or places
	2.3.2

	Scarcity
	the idea that resources are limited in relation to people’s wants
	2.4.5

	Services
	actions that someone does for someone else, such as dental care or trash removal
	2.4.2

	Specialization
	the performance of specific tasks or jobs
	2.4.6

	Trade
	the voluntary exchange of goods or services
	2.4.7

	Tradition
	a practice that is handed down from one generation to another
	2.5.3


HISTORY

	Standard 1:
Students will differentiate between events that happened long ago and recently, recognize examples of continuity and change in local and regional communities, and consider ways that people and events of the past and present influence their lives.

	Indicator
	Example
	Instruction/Assessment Reference
	Resource

	Historical Knowledge

	2.1.1
Listen to historical stories and compare daily life in the past and present. 


	Students collect oral stories from family members of different generations. Students write a family story from the information they have collected. They may include old photos, post cards, letters, passports, documents, journal entries, etc.

Interview a senior citizen about their schooling, city or home. Prepare questions ahead of time for the interview. 

Teacher reads aloud to students biographies of famous individuals. List how these historical figures changed history. Discuss how this effects us today.
	Instruction:


Interviewing


Generating questions


Reflection/readings


Audiovisual documentation for multimedia presentation


Compare/contrast


Note taking


Read  aloud


Paraphrasing


Writing process


Student research (inquiry)

Assessment:


Rubrics for 2nd grade


Writing–Indiana Standards


Discussions


Charts


Stories


Presentation of family history


	*Unit 1, Lesson 1

  **p. 2

*Unit 2, Lessons 2 and 3

**pp. 4  and 5

*Unit 3, Lesson 5

**pp. 6 and 7

*Unit 5, Lessons 1, 2, and 4

**pp. 10 and 11

*Unit 6, Lessons 1 and 5

**pp. 12 and 13

Endless Possibilities:  Generating Curriculum in Social Studies and Literacy, edited by Cordeiro, Pat, Portsmouth, NH:  Heinemann, 1995.




HISTORY

	Standard 1:
Students will differentiate between events that happened long ago and recently, recognize examples of continuity and change in local and regional communities, and consider ways that people and events of the past and present influence their lives. (continued)

	Indicator
	Example
	Instruction/Assessment Reference
	Resource

	Historical Knowledge (continued)

	
	
	
	Jorgensen, Karen L., History Workshop:  Reconstructing the Past With Elementary Students, Portsmouth, NH:  Heinemann, 1993.

Lindquist, Tarry, Ways That Work:  Putting Social Studies Standards Into Practice, Portsmouth, NH:  Heinemann, 2000.

Winston, Linda, Grandparents. Intergenerational Learning and Civic Renewal, K-6, Portsmouth, NH:  Heinemann, 2001.

Winston, Linda. Keepsakes, Using Family Stories in 
Elementary Classrooms, Portsmouth, NH:  Heinemann, 1997.


HISTORY

	Standard 1:
Students will differentiate between events that happened long ago and recently, recognize examples of continuity and change in local and regional communities, and consider ways that people and events of the past and present influence their lives. (continued)

	Indicator
	Example
	Instruction/Assessment Reference
	Resource

	Historical Knowledge (continued)

	2.1.2
Identify changes that have occurred in the local and/or regional community.


	Use maps, photographs, or stories to examine changes in architecture, business, industry, farming, transportation, work, or use of leisure time.

Locate and photograph historical landmarks in Elkhart and Bristol. Make a display.

Look at photos of downtown Elkhart and compare to the present.

Discuss the changes in your community and school.

Interview a senior citizen about their school, city, or home. Prepare questions ahead of time.

Elections–the change of parties and people in office

School populations (different ethnic groups in our school and community)
	Instruction:


Picture reading–(visual literacy)


Analysis of maps, photos, and newspaper stories


Compare/contrast


Interviewing experts


Student research


Resources–books, photos, newspaper articles


Lecture to demonstrate


Direct instruction


Read aloud


Visual Literacy:  photos, maps

Assessment:


Computer


Drawings


Picture reading


Compare/contrast diagrams


Discussions


	*Unit 1, Lesson 2

**pp. 2 and 3

*Unit 2, Lessons 2 and 3

**pp. 4 and 5

*Unit 3, Lesson 5

**pp. 6 and 7

*Unit 5, Lesson 4

**pp. 10 and 11

*Unit 6, Lesson 1

**pp. 12 and 13

Elkhart Public Schools, City With a Heart, Elkhart, IN:  Bell Printing Company, 1958.

VonTscharner, Renata, Fleming, Ronald Lee, and the Townscape Institute, New Providence:  A Changing Cityscape, New York, NY:  Harcourt, Brace, Jovanovich, 1987. A city changes over time.




HISTORY

	Standard 1:
Students will differentiate between events that happened long ago and recently, recognize examples of continuity and change in local and regional communities, and consider ways that people and events of the past and present influence their lives. (continued)

	Indicator
	Example
	Instruction/Assessment Reference
	Resource

	Historical Knowledge (continued)

	
	
	
	See 2.1.1

Paul Thomas’ Time Was Museum

Newspaper files:  The Elkhart Truth

Guest speakers such as the Elkhart Chamber of Commerce

Chamber of commerce for old pictures


HISTORY

	Standard 1:
Students will differentiate between events that happened long ago and recently, recognize examples of continuity and change in local and regional communities, and consider ways that people and events of the past and present influence their lives. (continued)

	Indicator
	Example
	Instruction/Assessment Reference
	Resource

	Historical Knowledge (continued)

	2.1.3
Identify individuals who had an impact on the local or regional communities. 


	Some communities are named for important individuals, such as Abraham Lincoln (Lincoln City).

The Beardsley Family–Beardsley Avenue

Former Mayor John Weaver–John Weaver Parkway

Dr. J. C. Rice–Rice Field, J. C. Rice Educational Service Center, Rice Cemetery, Rice School

Washington Street and Jefferson Street and Dr. King Drive

Research the names behind several of the elementary schools and Pierre Moran Middle School.

Invite community leaders to talk to students. Have them share their vision(s) for our communities’ future.

Read local history articles about individuals.
	Instruction:


Discussions


Generating questions for community leaders


Analysis


Compare/contrast


Visual literacy:  photos

Assessment:


Discussions


Short answer and fill in


	*Unit 2, Lesson 5

**pp. 4 and 5

*Unit 3, Lessons 1 and 4

**pp. 6 and 7

*Unit 4, Lesson 1

**pp. 8 and 9

*Unit 5, Lesson 1

**pp. 10 and 11

Elkhart Public Schools, City With a Heart, Elkhart, IN:  Bell Printing Company, 1958.

The Elkhart Truth archives




HISTORY

	Standard 1:
Students will differentiate between events that happened long ago and recently, recognize examples of continuity and change in local and regional communities, and consider ways that people and events of the past and present influence their lives. (continued)

	Indicator
	Example
	Instruction/Assessment Reference
	Resource

	Historical Knowledge (continued)

	2.1.4 Explain the meaning of community celebrations and traditions.


	School celebrations:

· Grandparents Day

· Ground Hog Day

· Fire Prevention Week

· Red Ribbon Week

· Dental Health Week, etc.

Local and Regional:

· Jazz Festival (June)

· Peace Fair (October

· Cinco De Mayo Day (May)

· New Year’s Eve Family Festival

· Air Show

· Fourth of July

· Art Fair

Holidays:

· Compare how different communities celebrate their national holidays.


	Instruction:


Trade books


Radio to hear about current events


Nurse, dentist


Discussions


Research

Assessment:


Discussions


Journals


Poems


Illustrations


Reflective learning


	*Unit 4, Lesson 5

**pp. 8 and 9

*Unit 5, Lessons 1, 2, and 3

**pp. 10 and 11

*Unit 6, Lesson 2

**pp. 12 and 13

Elkhart Chamber of Commerce

Guest speakers


HISTORY

	Standard 1:
Students will differentiate between events that happened long ago and recently, recognize examples of continuity and change in local and regional communities, and consider ways that people and events of the past and present influence their lives. (continued)

	Indicator
	Example
	Instruction/Assessment Reference
	Resource

	Chronological Thinking, Comprehension

	2.1.5
Develop a simple timeline of important events in each student’s life.


	Make a chart or display of the children’s birthdays.

Make a timeline of your life.

Make a timeline of events we are studying.

Biography–major events in a person’s life

Read about Christopher Columbus. Make a timeline of his explorations.

Make a timeline of the early explorers of the Americas.

Make a timeline of Elkhart’s history.


	Instruction:


Collect and organize information for the timeline using books and electronic databases.


Research historical events.


Relate to calendars as a way to organize events in history.


Drawings of events for timelines


Sequencing Events


Assessment:


Photographs with simple sentences–sequence


Calendars to note how many days until a given event


How many days we have been in school


Drawings/timeline


Sequencing


	*Unit 6, Lesson 2

**pp. 12 and 13

Lindquist, Tarry, Ways That Work:  Putting Social Studies Standards Into Practice, Portsmouth, NH:  Heinemann, 2000.

Stone, Karen, M.A., Dillehunt, Harold Q., Ph.D., Self-Science:  The Subject Is Me, Goodyear Publishing Co., Inc., 1978.




CIVICS AND GOVERNMENT

	Standard 2:
Students will explain why communities have government and laws and demonstrate that people in the United States have both rights and responsibilities, and explain ways that people work together to promote civic ideas.

	Indicator
	Example
	Instruction/Assessment Reference
	Resource

	Foundations of Government

	2.2.1
Discuss the rights and responsibilities of citizens in the school and the community.


	Students have the right to feel and be safe at school, but they have the responsibility to follow school safety rules.

Lifelong Guidelines in C.L.A.S.S.

Voting

Students brainstorm and list classroom rules and the reasons we have these rules. Students make a web.

Discuss and understand school rules.

Discuss the reasons we need rules in the classroom, school, home, and community.

Take a walk to the school and in the neighborhood. List and/or take photos of signs which convey rules.

Identify some of the rights that citizens of our school, community, and nation have (right to a safe school, freedom of speech, freedom of religion).
	Instruction:


Discussions


Create a chart


Problem-solving strategies for solving conflicts


Conflict mediation


Make a chart illustrating “rules” on one side and “reasons” on another.


Read aloud trade books


Make a bulletin board

Assessment:


Role playing and modeling


Conferencing with students who break a rule


Writing apology notes


Reflection


Discussions


Creating class rules/consequences


	*Unit 1, Lesson 1

**pp. 2 and 3

*Unit 2, Lesson 5

**pp. 4 and 5

*Unit 3, Lesson 5

**pp. 6 and 7

Endless Possibilities:  Generating Curriculum in Social Studies and Literacy, edited by Cordeiro, Pat, Portsmouth, NH:  Heinemann, 1995.


CIVICS AND GOVERNMENT

	Standard 2:
Students will explain why communities have government and laws and demonstrate that people in the United States have both rights and responsibilities, and explain ways that people work together to promote civic ideas. (continued)

	Indicator
	Example
	Instruction/Assessment Reference
	Resource

	Functions of Government

	2.2.2
Explain why it is necessary for the community to have government.


	Without government, people who are strong might take advantage of people who are weak. Government provides order, protects rights, and helps people feel secure.

Relate the government of the nation of the government of a classroom and school.

When individuals violate rules or laws, there are consequences.

Individuals have conflicts. There are strategies for solving conflicts peacefully.

· Bullies

· Sharing

· Working together

Schools and communities have procedures for keeping citizens safe.


	Instruction:


Interview


List


Compare/contrast


Discussion


Role playing


Write and perform skits


Problem solving strategies


Conflict mediation


Journal writing


Practice/role play safety procedures such as fire drill, storm drill, code red, etc.

Assessment:


Creating classroom rules


Role play as if there weren’t any rules


Journals 


	*Unit 1, Lesson 1

**pp. 2 and 3

*Unit 4, lessons 1 and 3

**pp. 8 and 9

Guest speakers:  


Police department


City government official


CIVICS AND GOVERNMENT

	Standard 2:
Students will explain why communities have government and laws and demonstrate that people in the United States have both rights and responsibilities, and explain ways that people work together to promote civic ideas. (continued)

	Indicator
	Example
	Instruction/Assessment Reference
	Resource

	Functions of Government (continued)

	2.2.3
Identify community leaders, such as the city council or town board.


	Invite a School Board member to discuss the importance of education.

Discuss advertisements of people running for city council.

Schools and communities select or elect individuals that make and/or enforce the rules and laws.
	Instruction:


Mock elections


Guest speakers:



School board member


Field trips


Generate questions


Discussion

Assessment:


Role play community leaders’ roles


Journals


Self evaluation


	*Unit 4, Lessons 1, 2, and 4

**pp. 8 and 9

Local/regional law makers


CIVICS AND GOVERNMENT

	Standard 2:
Students will explain why communities have government and laws and demonstrate that people in the United States have both rights and responsibilities, and explain ways that people work together to promote civic ideas. (continued)

	Indicator
	Example
	Instruction/Assessment Reference
	Resource

	Roles of Citizens

	2.2.4
Identify real people and fictional characters who were good leaders and good citizens, and explain the qualities that make them admirable, such as honesty, and trustworthiness.


	There are characteristics that make a person a good leader.

Use trade book of fictional and historical figures who display strong leadership and/or citizenship.

Identify, list, discuss, analyze, and evaluate the characteristics of good leaders
	Instruction:


Trade books


Videos


List


Analyze


Compare/contrast


Discussion


Graphic organizers

Assessment:


Discussion


Journals


Compare and contrast


Cooperative groups (fiction and nonfiction people)


	*Unit 1, Lessons 3 and 4

**pp. 2 and 3

*Unit 2, Lesson 5

**pp. 4 and 5

*Unit 3, Lessons 1 and 2

**pp. 6 & 7

*Unit 4, Lessons 1 and 3

**pp. 8 and 9

*Unit 5, Lessons 3 and 5

**pp. 10 and 11

Alleman, Janet and Brophy, Jere, Social Studies Excursions, K-3, Book 2:  Powerful Units on Communication, Transportation, and Family Living, Portsmouth, NH:  Heinemann, 2002.


CIVICS AND GOVERNMENT

	Standard 2:
Students will explain why communities have government and laws and demonstrate that people in the United States have both rights and responsibilities, and explain ways that people work together to promote civic ideas. (continued)

	Indicator
	Example
	Instruction/Assessment Reference
	Resource

	Roles of Citizens (continued)

	2.2.5
Explain the roles people in the community have in making and changing laws.


	People in the community vote in elections, run for office, attend community meetings, and voice their opinions.

Students relate to and understand the roles of citizens and the election process if they have personal experiences.

· Role play and demonstrate a town meting (classroom meeting)

· Mock election

· Election year–actually vote for major offices

· Use internet to look up laws, government officials, and election returns.

· Use trade books to understand the election process 
	Instruction:


Trade books


Use internet to look up laws


Other computer software programs


Discussions


Read-alouds

Assessment:


Role play  and demonstrate a “town meeting”  and a “classroom meeting”


Read aloud


Mock election


	*Unit 1, Lesson 1

**pp. 2 and 3

*Unit 4, Lesson 2

**pp. 8 and 9

Beckman, Beatrice, I Can Be President, Children’s Press, 1984.

Little, Marc, Arthur Meets the President, Little, Brown and Company, 1991.

St. George, Judith and Small, David, So You Want to Be President, New York, NY: Scholastic, Inc., 2000.


GEOGRAPHY

	Standard 3:
Students will locate their community, state, and nation on maps and globes, identify major geographic characteristics of their local community, and explore geographic relationships between their community and other places.

	Indicator
	Example
	Instruction/Assessment Reference
	Resource

	The World in Spatial Terms

	2.3.1
Use the cardinal* and intermediate directions* to locate places on maps, and places in the classroom, school, and community.

*
cardinal directions:  North, South, East, and West

*
intermediate directions:  Northeast, Southeast, Northwest, Southwest
	Make a compass rose on the classroom floor with masking tape and use it to locate things in the classroom.

Mark the four directions on the walls of the classroom.

Make maps of route from home to school.

Read a story such as The Three Little Bikers (Scott Foresman). Students draw and label a map of the biker’s route.

Use the overhead to display a simple community map. The students attach photos of children to a yardstick. They use the yardstick to move the child to various given locations on the projection screen.

Students make maps of their bedrooms, classrooms, playground, and/or the block of their school and label directions.
	Instruction:


Trade books


Maps


Compass


Globe


Guest speaker that frequently hikes on trails


Discussion

Assessment:


Make a map on an overhead projector



Discovery learning


Make a map of the school classroom or use the map that is followed to get out of the building for a fire drill.


	*Unit 5, Lessons 2 and 4

**pp. 10 and 11

Alleman, Janet and Brophy, Jere, Social Studies Excursions, K-3, Book 2:  Powerful Units on Communication, Transportation, and Family Living, Portsmouth, NH:  Heinemann, 2002.

Buckley, Susan, and Leacock, Elspeth, Hands-on Geography, New York, NY:  Scholastic, 1993.

Knowlton, Jack, Maps and Globes, New York, NY:  Harper and Row Publishers, 1985.

Sobel, David, Mapmaking With Children:  Sense of Place Education for Elementary Years, Portsmouth, NH:  Heinemann, 1998.

Trade books

Me on a Map


GEOGRAPHY

	Standard 3:
Students will locate their community, state, and nation on maps and globes, identify major geographic characteristics of their local community, and explore geographic relationships between their community and other places. (continued)

	Indicator
	Example
	Instruction/Assessment Reference
	Resource

	The World in Spatial Terms (continued)

	2.3.2
Identify the absolute* and relative location* of places in the school and community setting using a simple grid map.

*
absolute location:  the exact location of a place or object

*
relative location:  the location of something in relationship to other places and things
	The street address of the school is a type of absolute location. Its relative location might be described as “across the road from the fire station,” or “near the river.”

Make a classroom map

Students make a map that traces their route from home to school, or home to the mall, etc. on a local map.

Students could prepare a map on a simple grid of the school and important spots, such as the water fountains, restrooms, library, etc. for new students.

Students should correctly label cardinal directions and use symbols to represent elements on their map.
	Instruction:


Trade books


Maps


Collect information


Cooperative  group work


Story mapping


Reflective learning


Modeling


Drawings


Problem solving


Identify locations


Drawing symbols


Labeling locations

Assessment:


Student products



Maps


Discussions


Lists


	*Unit 1, Lesson 2

**pp. 2 and 3

*Unit 3, Lesson 3

**pp. 6 and 7

*Unit 4, Lesson 5

**pp. 8 and 9

*Unit 6, Lesson 3

**pp. 12 and 13


GEOGRAPHY

	Standard 3:
Students will locate their community, state, and nation on maps and globes, identify major geographic characteristics of their local community, and explore geographic relationships between their community and other places. (continued)

	Indicator
	Example
	Instruction/Assessment Reference
	Resource

	The World in Spatial Terms (continued)

	2.3.3 Locate the local community and the United States on maps and globes.


	Have students point to given places on a map and label them.

Students need to be able to locate their community and the United States on a variety of types of maps and globes.

Have students point to a given place on a map and globe.

It is helpful for children this age to include different kinds of maps, depicting the same area (physical, political, etc.), so they may compare and contrast.
	Instruction:


Maps, globe, and charts


Possible looking on internet for maps


Collect data


Cooperative groups


Reading maps


Comparing/contrasting


Analyzing


Creating maps


Use internet and map making software


Story

Assessment:


KWLQ charts


Direct instruction


Cooperative groups


Tell where each student lives


Write a story about where you live and draw a map.


	*Unit 1, Lessons 2, 4, and 5

**pp. 2 and 3

*Unit 2, Lessons 2, 3, and 5

**pp. 4 and 5

*Unit 3, Lessons 1 and 4

**pp. 6 and 7

*Unit 4, Lessons 2 and 4

**pp. 8 and 9

*Unit 5, Lessons 3 and 5

**pp. 10 and 11

*Unit 6, Lesson 5

**pp. 12 and 13


GEOGRAPHY

	Standard 3:
Students will locate their community, state, and nation on maps and globes, identify major geographic characteristics of their local community, and explore geographic relationships between their community and other places. (continued)

	Indicator
	Example
	Instruction/Assessment Reference
	Resource

	Places and Regions

	2.3.4 Identify places that are nearby or related to the local community.


	Communities in parts of northern Indiana may be near Lake Michigan. Communities in southeastern Indiana may be across the Ohio River from Louisville or Cincinnati.

Students need to be able to locate and identify major geographic features such as oceans, mountains, lakes, rivers, etc. on maps and globes.

Locate the city of Elkhart, the St. Joseph River, the Elkhart River, Lake Michigan, and the state boundaries.

Plot and label the locations of the year’s field trips on a regional map.

Field trip on a bus to compare and contrast the inner city, suburbs, small village and rural areas.

Write a report about where you live and illustrate your story with a map.
	Instruction:


Maps


Pamphlets about places to visit


Field trip


Compare/contrast


Student research


Venn diagram


Writing process

Assessment:


Journaling 


Field trips
Drawing


Field trip on bus to compare and contrast more city and suburbs like Bristol


Student Products:



Venn diagram



Report


	*Unit 1, Lesson 2

**pp. 2 and 3

*Unit 2, Lesson 2

**pp. 4 and 5

*Unit 3, Lesson 3

**pp. 6 and 7


GEOGRAPHY

	Standard 3:
Students will locate their community, state, and nation on maps and globes, identify major geographic characteristics of their local community, and explore geographic relationships between their community and other places. (continued)

	Indicator
	Example
	Instruction/Assessment Reference
	Resource

	Physical Systems

	2.3.5
Identify map symbols for land and water forms, and give examples of these physical features in the local community.


	Students examine and analyze the key to a physical map. They recognize the symbols used for physical features and locate them on a map and globe.

Students look at a state, and regional map. Study the key and locate the important physical features.

Students can make an imaginary map of an area and create a key for the physical features.
	Instruction:


Maps  


Trade books


Discovery learning


Make 3-D landform maps



with bridges.


Journaling


Drawing


Creating


Labeling


Analyzing


discussion


Brain storming


Cooperative learning

Assessment:


Make landform maps with bridges


Discussions


Classification (water & land)


Group work


Journals


	*Unit 1, Lesson 2

**pp. 2 and 3

*Unit 2, Lesson 1

**pp. 4 and 5


GEOGRAPHY

	Standard 3:
Students will locate their community, state, and nation on maps and globes, identify major geographic characteristics of their local community, and explore geographic relationships between their community and other places. (continued)

	Indicator
	Example
	Instruction/Assessment Reference
	Resource

	Human Systems

	2.3.6
Identify map symbols of cultural or human features, such as roads, highways, and cities, and give examples from the local region.


	Show students an Elkhart County and Indiana state map. Point out important roads, villages, cities, and town boundaries.

Identify Indiana on a United States map.


	Instruction:


Maps 


Photographs


Trade books


Discussions

Assessment:


Discuss road signs


Discussion


Journaling


Drawings


Research information about countries


	*Unit 1, Lesson 2

**pp. 2 and 3

*Unit 5, Lesson 2

**pp. 10 and 11


GEOGRAPHY

	Standard 3:
Students will locate their community, state, and nation on maps and globes, identify major geographic characteristics of their local community, and explore geographic relationships between their community and other places. (continued)

	Indicator
	Example
	Instruction/Assessment Reference
	Resource

	Environment and Society

	2.3.7 Use a variety of information resources* to identify ways that the physical environment influences human activities in the community.

*
information resources:  print media, including books, magazines, and newspapers; electronic media, including radio, television, web sites, and databases; and community resources, such as individuals and organizations
	Picture books, magazines, and Internet maps can be used to show availability of water, fertility of soils, hilly or flat land, and types of climate

Discuss how the local river provides food, transportation, and recreation.

The natural resources, such as land, river, and lakes, often determine the activities of the citizens.

Students can make a poster or a travel brochure about things to do and places to go in Elkhart

Students can study and analyze brochures from the chamber of commerce and list the activities this region offers.
	Instruction:


Guest 


Analyze


Writing process


Trade books


Discussion


Design/draw

Assessment:


Cooperative groups


Journaling


Discussion


Compare and contrast water/land


Think-pair-share


KWLQ


Topic maps


Student products:



posters



brochures


	*Unit 2, Lessons 2, 4, and 5

**pp. 4 and 5

*Unit 5, Lesson 1

**pp. 10 and 11

*Unit 6, Lesson 4

**pp. 12 and 13

Internet:


Elkhart tourism


Web site


Elkhart Chamber of 



Commerce


ECONOMICS

	Standard 4:  Students will describe how people in a community use productive resources, specialize in different types of jobs, and depend on each other to supply goods and services.

	Indicator
	Example
	Instruction/Assessment Reference
	Resource

	2.4.1
Define the three types of productive resources (human resources*, natural resources*, capital resources*) and identify productive resources used to produce goods and services in the community.

*
human resource:  any human effort used in production

*natural resources:  resources that occur in nature that are used in production

*
capital resources:  goods, such as tools, buildings, and machines, used in production
	Students can better understand the three types of productive resources when used to explain a familiar item such as a chair.

· Natural resource of a tree (wood)

· Human resource (Workers cut down the thee and transport it to the factory.)

· Person designed and made plans for the chair

· Capital resources–the factory, jobs it creates, and the product it sells (good)

· Store sells the good


	Instruction:


KWLQ


Discussion


Make flow charts


Journal


Story mapping


Picture reading


Demonstration of things they have made with natural resources


Field trip to a factory


Technology to show how things are made


Videos

Assessment:


Activities in Econ and Me and Playdough


Discussions
	*Unit 2, Lessons 3 and 4

**pp. 4 and 5

*Unit 3, Lessons 1 and 3

**pp. 6 and 7

Berry, Joy, Every Kid’s Guide to Managing and Making Money, Sebastopol, CA: Living Skills press, 1986.

Day, Harian R., Playdough Economics, Indiana Department of Education, Indianapolis, IN 1988.

Leedy, Loren, The Monster Money Book, New York, NY:  Scholastic, Inc., 1992

Video:

Econ and Me, Agency for Instructional Technology, Box A, Bloomington, IN 47402, 812-339-2203.


ECONOMICS

	Standard 4:  Students will describe how people in a community use productive resources, specialize in different types of jobs, and depend on each other to supply goods and services. (continued)

	Indicator
	Example
	Instruction/Assessment Reference
	Resource

	2.4.2
Identify community workers who provide goods* and services* for the rest of the community, and explain how their jobs benefit people in the community.

*
goods:  objects, such as food or a toy, that can satisfy people’s wants

*
services:  actions that someone does for someone else, such as dental care or trash removal


	Define goods and services

· Ask what a doctor does

· Ask what a shoe maker does

Students identify their parents’ occupation and list it as providing a good or service.

Classrooms can set up mini-economies based on classroom jobs. Compare a service economy to a goods economy. Describe resources needed for each.
	Instruction:


Graphic organizers


Guest speakers


Trade books


Field trips to police station, post office, etc.


Make a chart


Journals


Role play workers, goods/services


Prior knowledge KWLQ


Interview parents (workers)


Compare and contrast

Assessment:


Bulletin board matching goods to service provider


Journals


Pictures


Role play roles of workers


Prior knowledge KWLQ


Interview workers


Compare & contrast jobs (teacher vs. principal)


Stories


Economic decision tree


Clay good/services
	*Unit 3, Lesson 2

**pp. 6 and 7

Berry, Joy, Every Kid’s Guide to Managing and Making Money, Sebastopol, CA: Living Skills press, 1986.

Day, Harian R., Playdough Economics, Indiana Department of Education, Indianapolis, IN 1988.

Leedy, Loren, The Monster Money Book, New York, NY:  Scholastic, Inc., 1992

Video:

Econ and Me, Agency for Instructional Technology, Box A, Bloomington, IN 47402, 812-339-2203.




ECONOMICS

	Standard 4:  Students will describe how people in a community use productive resources, specialize in different types of jobs, and depend on each other to supply goods and services. (continued)

	Indicator
	Example
	Instruction/Assessment Reference
	Resource

	2.4.3 Explain that a price is what people pay when they buy a good or service and what people receive when they sell a good or service.


	Relate the concept of placing values on goods and services by discussing their lunch money. They receive a lunch in exchange for a set price. The cafeteria workers provide the service of a lunch. Relate this concept to other situations.

Explain how scarcity of an item can affect the price. Use a popular toy to demonstrate. (ex. Beanie Babies)


	Instruction:


Trade books 


Grocery ads/store flyers

Assessment:


Discussion


Compare & contrast if you have money and if you don’t


Look at price tags on merchandise


Cooperative groups


Drama of a “mock store” to buy things


	*Unit 3, Lessons 1 and 5

**pp. 6 and 7

Berry, Joy, Every Kid’s Guide to Managing and Making Money, Sebastopol, CA: Living Skills press, 1986.

Day, Harian R., Playdough Economics, Indiana Department of Education, Indianapolis, IN 1988.

Leedy, Loren, The Monster Money Book, New York, NY:  Scholastic, Inc., 1992

Video:

Econ and Me, Agency for Instructional Technology, Box A, Bloomington, IN 47402, 812-339-2203.




ECONOMICS

	Standard 4:  Students will describe how people in a community use productive resources, specialize in different types of jobs, and depend on each other to supply goods and services. (continued)

	Indicator
	Example
	Instruction/Assessment Reference
	Resource

	2.4.4
Research goods and services


produced in the local community and describe how people may be both producers* and consumers*.

*
producers:  people who use productive resources to provide goods or services

*
consumers:  people who use goods or services


	Visit a farm, or orchard and explain that the farmer needs to grow the goods. 

Visit a factory to understand the resources needed to produce a product. Consumers buy the product.

Identify people who are producers, consumers, and both producers and consumers. Make a chart.


	Instruction:


Field trip to a farm, or factory


Videos


Trade books


Role play


Discussions


Graphic organizers

Assessment:


Discussion


Draw pictures


KWLQ


Journaling


Sequencing


	*Unit 2, Lesson 3

**pp. 4 and 5

*Unit 3, Lessons 1, 2, and 3

**pp. 6 and 7

Day, Harian R., Playdough Economics, Indiana Department of Education, Indianapolis, IN 1988.

Video:

Econ and Me, Agency for Instructional Technology, Box A, Bloomington, IN 47402, 812-339-2203.


ECONOMICS

	Standard 4:  Students will describe how people in a community use productive resources, specialize in different types of jobs, and depend on each other to supply goods and services. (continued)

	Indicator
	Example
	Instruction/Assessment Reference
	Resource

	2.4.5
Explain that because of scarcity*, people must make choices and incur opportunity costs*.

*
scarcity:  the idea that resources are limited in relation to people’s wants

*
opportunity cost:  in making a choice, opportunity cost is the next best alternative you do not choose


	If every farmer grew only corn, there would be a huge amount of corn and there would not be any demand. On the other hand, if everyone wanted corn and only a few farmers grew corn, the price would be high.

Give examples of how the scarcity of a good or service requires people to make choices about using goods, services, and resources. If resources, goods, and services are scarce, people must make decisions about what they will buy or not buy and what they will produce.
	Instruction:


Interview an expert as to what is too much of something


Trade books


Video


Compare/contrast


Discussions


Role playing


Problem solving (What if we had too much of something?)


Interview


Direct instruction


Create a chart. 

Assessment:


Student products



Charts


	*Unit 3, Lesson 1

**pp. 6 and 7

*Unit 5, Lesson 4

**pp. 10 and 11

*Unit 6, Lesson 4

**pp. 12 and 13

Berry, Joy, Every Kid’s Guide to Managing and Making Money, Sebastopol, CA: Living Skills press, 1986.

Day, Harian R., Playdough Economics, Indiana Department of Education, Indianapolis, IN 1988.

Leedy, Loren, The Monster Money Book, New York, NY:  Scholastic, Inc., 1992

Video:

Econ and Me, Agency for Instructional Technology, Box A, Bloomington, IN 47402, 812-339-2203.


ECONOMICS

	Standard 4:  Students will describe how people in a community use productive resources, specialize in different types of jobs, and depend on each other to supply goods and services. (continued)

	Indicator
	Example
	Instruction/Assessment Reference
	Resource

	2.4.6
Define specialization* and identify specialized jobs in the school and community.

*
specialization:  performance of specific tasks or jobs


	Teachers, school nurses, and firefighters specialize in particular kinds of jobs.

Economics have been the driving force behind human advancement. Europe and Asia (in the old world) were able to develop prosperous economies because of an abundance of natural resources. This allowed people to specialize in the production of goods and services. Discuss and list how people specialize today.


	Instruction:


Trade books


Guest speakers


Discussions


Role play

Assessment:


Charts


Interviews


Compare & contrast jobs


Role play


Essays


KWLQ


Relate how technology is used in jobs


discussions


	*Unit 1, Lesson 2

**pp. 2 and 3

*Unit 3, Lessons 1 and 2

**pp. 6 and 7


ECONOMICS

	Standard 4:  Students will describe how people in a community use productive resources, specialize in different types of jobs, and depend on each other to supply goods and services. (continued)

	Indicator
	Example
	Instruction/Assessment Reference
	Resource

	2.4.7
Explain why people trade* for goods and services and explain how money makes trade easier.

*
trade:  the voluntary exchange of goods and services

	Discuss things children and adults trade such as baseball cards or skills to help each other. Relate this to Columbus trading with the natives. 

Develop how money is valued and how a community sets the price in dollars on a good or service.
	Instruction:


Trade books


Guest speaker (Orchard owner to discuss the goods they buy, to produce the apples they grow, that we then buy from them.)


Role play


Discussion

Assessment:


Flow chart


Drama and role play


Journal 


Discussion


Anecdotal records of how much things cost and how much you have left (i.e. a checkbook)


	*Unit 3, Lesson 4

**pp. 6 and 7

Berry, Joy, Every Kid’s Guide to Managing and Making Money, Sebastopol, CA: Living Skills press, 1986.

Day, Harian R., Playdough Economics, Indiana Department of Education, Indianapolis, IN 1988.

Leedy, Loren, The Monster Money Book, New York, NY:  Scholastic, Inc., 1992

Video:

Econ and Me, Agency for Instructional Technology, Box A, Bloomington, IN 47402, 812-339-2203.




INDIVIDUALS, SOCIETY, AND CULTURE

	Standard 5: 
Students will explain how local communities are made up of a variety of individuals and groups, identify cultural traditions in their own locality, and use a variety of information resources to learn about their own community and other cultures.

	Indicator
	Example
	Instruction/Assessment Reference
	Resource

	2.5.1
Identify some of the responsibilities that individuals have to themselves and others.


	Students have responsibilities as learners, such as completing work, trying to improve, helping others to learn.

Make a chart or web to show the different responsibilities in a family and who carries them out in the home, school and/or city government.

Explore cultural diversity throughout the year when the occasion arrives. Connect children’s literature to experiences. Explore the similarities of values in various cultures, such as love of family, education, integrity, etc.

Compare the Life Skills to the values presented in books from other cultures.

List ways community members and people outside the community are mutually dependent.
	Instruction:


Research/inquiry


Trade books


Lifelong guideline posters


Compare/contrast


Graphic organizers

Assessment:


Discussions


Chart the chores the students do at home


Graph chores


Role play 


KWLQ


Make contract of personal goals


Web


Stories


	*Unit 1, Lesson 1

**pp. 2 and 3

*Unit 2, Lesson 4

**pp. 4 and 5

*Unit 3, Lesson 1

**pp. 6 and 7
Living and Teaching in an Unjust World. New Perspectives on Multicultural Education, Portsmouth, NH:  Heinemann, 2001

Skolnick, Joan, Dulberg, Nancy, and Maestre, Thea, Through Other Eyes:  Developing Empathy and Multicultural Perspectives in the Social Studies, Portsmouth, NH:  Heinemann, 2001.


INDIVIDUALS, SOCIETY, AND CULTURE

	Standard 5: 
Students will explain how local communities are made up of a variety of individuals and groups, identify cultural traditions in their own locality, and use a variety of information resources to learn about their own community and other cultures. (continued)

	Indicator
	Example
	Instruction/Assessment Reference
	Resource

	2.5.2
Explain how individuals are members of many different groups, and compare and contrast the expectations of behavior in different groups.


	Children can better understand their own culture by making comparisons to others. Provide opportunities for children to explore their own culture as well as others. Every day interactions can be opportunities that can help students understand the similarities and differences of cultures and generations. Be careful not to contribute to stereotypes of cultures by emphasizing the differences. Give students first hand experiences to develop the social skills they need to function in a diverse world. Teachers need to be aware of the cultural diversity of their students. The classroom environment should reflect cultural diversity. 

Children can sometimes be uncomfortable when their culture is isolated and spotlighted. Make sure the child feels comfortable sharing.

Children make a web of the groups they belong to. How are the groups related

Using children’s literature, explore the contributions that groups have made to the children’s neighborhood, country, and to the world.
	Instruction:


Compare/contrast


Modeling


Discussion


Trade books


Guest speakers


Inquiry/research


Writing process


List


Graphic organizers


Create chart/posters


Generate questions

Assessment:


Compare & contrast


Journals/story writing


Critical thinking


Posters of various rules in a group


Role play


Brainstorming


	*Unit 1, Lesson 1

**pp. 2 and 3

*Unit 4, Lesson 1

**pp. 8 and 9

Living and Teaching in an Unjust World. New Perspectives on Multicultural Education, Portsmouth, NH:  Heinemann, 2001

Skolnick, Joan, Dulberg, Nancy, and Maestre, Thea, Through Other Eyes:  Developing Empathy and Multicultural Perspectives in the Social Studies, Portsmouth, NH:  Heinemann, 2001.


INDIVIDUALS, SOCIETY, AND CULTURE

	Standard 5: 
Students will explain how local communities are made up of a variety of individuals and groups, identify cultural traditions in their own locality, and use a variety of information resources to learn about their own community and other cultures. (continued)

	Indicator
	Example
	Instruction/Assessment Reference
	Resource

	2.5.3
Compare the ways people learn traditions* in different cultures.

*
tradition:  a practice that is handed down from one generation to another
	A child in Japan might attend a special class to learn the tea ceremony. Another child might learn a tradition from a family member.

Celebrations and holidays are ways families pass on traditions.

Invite parents and community members to share their cultural experiences with the children.

Children draw pictures of their immediate and extended families. Discuss the roles of each member of the family.
	Instruction:


Guest speaker


Big books


Trade books


Videos


Photographs


Research/inquiry


Create art/charts

Assessment:


Interviews – parents and grandparents


Journals


Posters


Discussions


Role play


Brainstorming


Demonstration of making different things


Stories/writing


	*Unit 5, Lesson 1

**pp. 10 and 11

*Unit 6, Lesson 2

**pp. 12 and 13
Living and Teaching in an Unjust World. New Perspectives on Multicultural Education, Portsmouth, NH:  Heinemann, 2001

Skolnick, Joan, Dulberg, Nancy, and Maestre, Thea, Through Other Eyes:  Developing Empathy and Multicultural Perspectives in the Social Studies, Portsmouth, NH:  Heinemann, 2001.


INDIVIDUALS, SOCIETY, AND CULTURE

	Standard 5: 
Students will explain how local communities are made up of a variety of individuals and groups, identify cultural traditions in their own locality, and use a variety of information resources to learn about their own community and other cultures. (continued)

	Indicator
	Example
	Instruction/Assessment Reference
	Resource

	2.5.4
Explain how changes in technology have influenced various traditions.


	In the past, people entertained themselves and others with storytelling. Today, people entertain themselves by watching television and discussing with others what they have seen.

People once made quilts to keep warm and now we value them for their aesthetic beauty and the heritage they represent.

E-mail, fax–Help children connect language to technology. Discuss the word “fax” which is a shortened word for facsimile, and that people use fax machines to send pictures and/or words over telephone lines. The communication is called a fax. Discuss other words for communication such as e-mail and telegram.

Discuss and list ways people keep in touch through letters, telephones, audiotapes, videotapes, computers, television, radio, and, fax.
	Instruction:


Research/inquiry


Reading


Guest speakers


Trade books


Discussion


Compare/contrast


Resources, audiovisual, technology


Modeling


Writing process


Read aloud


Presentations

Assessment:


Journals


Timeline


Interview


Reflection


Discussion


KWLQ


	*Unit 6, Lesson 5

**pp. 12 and 13

Living and Teaching in an Unjust World. New Perspectives on Multicultural Education, Portsmouth, NH:  Heinemann, 2001

Skolnick, Joan, Dulberg, Nancy, and Maestre, Thea, Through Other Eyes:  Developing Empathy and Multicultural Perspectives in the Social Studies, Portsmouth, NH:  Heinemann, 2001.


INDIVIDUALS, SOCIETY, AND CULTURE

	Standard 5: 
Students will explain how local communities are made up of a variety of individuals and groups, identify cultural traditions in their own locality, and use a variety of information resources to learn about their own community and other cultures. (continued)

	Indicator
	Example
	Instruction/Assessment Reference
	Resource

	2.5.5 Identify people of different ages, cultural backgrounds, traditions, and careers, and explain how they contribute to the community.


	Students can survey the background and ages of the people in their neighborhood.

Have students draw pictures of their neighborhood. Encourage them to show what the different generations are doing. Share artwork of multigenerational scenes to motivate them. U.N.I.C.E.F. calendars are an excellent source for children’s art from around the world.

Discuss how the influences and contributions various groups have made to world culture.

Read trade books about the values cultures share, such as respect, sharing, and reverence for living things.
	Instruction:


Videos


Guest speaker


Trade Books


Field trips


U.N.I.C.E.F.

Assessment:


Interview


Discussion


Web activity


Graphic organizer of different cultures


Classification of different cultures and their foods


Writing workshop


Display items brought from home in a “museum” type display.


	*Unit 1, Lessons 1 and 3

**pp. 2 and 3

*Unit 2, Lessons 3 and 5

**pp. 4 and 5

*Unit 3, Lessons 1 and 4

**pp. 5 and 6

*Unit 4, Lesson 1

**pp. 8 and 9

*Unit 6, Lesson 3

**pp. 12 and 13

Living and Teaching in an Unjust World. New Perspectives on Multicultural Education, Portsmouth, NH:  Heinemann, 2001

Skolnick, Joan, Dulberg, Nancy, and Maestre, Thea, Through Other Eyes:  Developing Empathy and Multicultural Perspectives in the Social Studies, Portsmouth, NH:  Heinemann, 2001.


	Unit:  Where We Live

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource*

	Neighborhood and Communities

· Past and Present in Daily Life
	2.1.1
Listen to historical stories and compare daily life in the past and present. 

2.1.2
Identify changes that have occurred in the local and/or regional community.

Example: Use maps, photographs, or stories to examine changes in architecture, business, industry, farming, transportation, work, or use of leisure time.
2.1.3
Identify individuals who had an impact on the local or regional communities. 

Examples: Some communities are named for important individuals, such as Abraham Lincoln (Lincoln City).

2.1.5 Explain the meaning of community celebrations and traditions.

Example: School celebrations, such as “Grandparents Day” or “Red, White, and Blue Day.”
	Instruction:


Interviews


Reflection/reading


Compare/contrast


Student research

Assessment:


Compare/contrast poster



	pp. 2-13


	Unit: Where We Live (continued)

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource*

	Neighborhood and Communities

· Past and Present in Daily Life (continued)
	2.1.5
Develop a simple timeline of important events in each student’s life.

2.2.1
Discuss the rights and responsibilities of citizens in the school and the community.

Example: Students have the right to feel and be safe at school, but they have the responsibility to follow school safety rules.
2.2.2
Explain why it is necessary for the community to have government.

Example: Without government, people who are strong might take advantage of people who are weak. Government provides order, protects rights, and helps people feel secure.
2.2.3
Identify community leaders, such as the city council or town board.


	
	


	Unit: Where We Live (continued)

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource*

	Neighborhood and Communities

· Past and Present in Daily Life (continued)
	2.2.4
Identify real people and fictional characters who were good leaders and good citizens, and explain the qualities that make them admirable, such as honesty, and trustworthiness.

2.2.5
Explain the roles people in the community have in making and changing laws.

Example: People in the community vote in elections, run for office, attend community meetings, and voice their opinions.

2.3.1
Use the cardinal* and intermediate directions* to locate places on maps, and places in the classroom, school, and community.

Example: Make a compass rose on the classroom floor with masking tape and use it to locate things in the classroom.
	
	


	Unit: Where We Live (continued)

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource*

	Neighborhood and Communities

· Past and Present in Daily Life (continued)
	2.3.2
Identify the absolute* and relative location* of places in the school and community setting using a simple grid map.

Example: The street address of the school is a type of absolute location. Its relative location might be described as “across the road from the fire station,” or “near the river.”
2.3.3
Locate the local community and the United States on maps and globes.

2.3.4
Identify places that are nearby or related to the local community.

Examples: Communities in parts of northern Indiana may be near Lake Michigan. Communities in southeastern Indiana may be across the Ohio River from Louisville or Cincinnati.

2.3.5
Identify map symbols for land and water forms, and give examples of these physical features in the local community.
	
	


	Unit: Where We Live (continued)

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource*

	Neighborhood and Communities

· Past and Present in Daily Life (continued)
	2.3.6
Identify map symbols of cultural or human features, such as roads, highways, and cities, and give examples from the local region.

2.3.8 Use a variety of information resources* to identify ways that the physical environment influences human activities in the community.

Example: Picture books, magazines, and Internet maps can be used to show availability of water, fertility of soils, hilly or flat land, and types of climate.

2.4.1
Define the three types of productive resources (human resources*, natural resources*, capital resources*) and identify productive resources used to produce goods and services in the community.

2.4.2
Identify community workers who provide goods* and services* for the rest of the community, and explain how their jobs benefit people in the community.
	
	


	Unit: Where We Live (continued)

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource*

	Neighborhood and Communities

· Past and Present in Daily Life (continued)
	2.4.4 Explain that a price is what people pay when they buy a good or service and what people

receive when they sell a good or service.

2.4.4
Research goods and services produced in the local community and describe how people may be both producers* and consumers*.

2.4.5
Explain that because of scarcity*, people must make choices and incur opportunity costs*.

2.4.6
Define specialization* and identify specialized jobs in the school and community.

Example: Teachers, school nurses, and firefighters specialize in particular kinds of jobs.
2.4.7
Explain why people trade* for goods and services and explain how money makes trade easier.
	
	


	Unit: Where We Live (continued)

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource*

	Neighborhood and Communities

· Past and Present in Daily Life (continued)
	2.5.1
Identify some of the responsibilities that individuals have to themselves and others.

Example: Students have responsibilities as learners, such as completing work, trying to improve, helping others to learn.
2.5.2
Explain how individuals are members of many different groups, and compare and contrast the expectations of behavior in different groups.

2.5.3
Compare the ways people learn traditions* in different cultures.

Example: A child in Japan might attend a special class to learn the tea ceremony. Another child might learn a tradition from a family member.


	
	


	Unit: Where We Live (continued)

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource*

	Neighborhood and Communities

· Past and Present in Daily Life (continued)

· Membership
	2.5.4
Explain how changes in technology have influenced various traditions.

Example: In the past, people entertained themselves and others with storytelling. Today, people entertain themselves by watching television and discussing with others what they have seen

2.5.1
Identify some of the responsibilities that individuals have to themselves and others.

Example: Students have responsibilities as learners, such as completing work, trying to improve, helping others to learn.
2.5.2
Explain how individuals are members of many different groups, and compare and contrast the expectations of behavior in different groups.

2.5.3
Compare the ways people learn traditions* in different cultures.

Example: A child in Japan might attend a special class to learn the tea ceremony. Another child might learn a tradition from a family member.
	Instruction:


Research/inquiry


Lifelong guidelines posters


Role playing

Assessment:


Discussion


	pp. 2-3, 10-11, and 12-13


	Unit: Where We Live (continued)

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource*

	Neighborhood and Communities


· Membership (continued)

· Community Helpers
	2.5.6 Identify people of different ages, cultural backgrounds, traditions, and careers, and explain how they contribute to the community.

2.1.3
Identify individuals who had an impact on the local or regional communities. 

Examples: Some communities are named for important individuals, such as Abraham Lincoln (Lincoln City).

2.2.3
Identify community leaders, such as the city council or town board.

2.2.4
Identify real people and fictional characters who were good leaders and good citizens, and explain the qualities that make them admirable, such as honesty, and trustworthiness.


	Instruction:


Guest speakers


Research


Role Playing


Discussion


Interviewing

Assessment:


Report
	pp. 2-3, 6-7, and 8-9


	Unit: Where We Live (continued)

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource*

	Neighborhood and Communities

· Community Helpers (continued)

· Goods and Services 
	2.4.2
Identify community workers who provide goods* and services* for the rest of the community, and explain how their jobs benefit people in the community.

2.4.6
2.4.6
Define specialization* and identify specialized jobs in the school and community.

Example: Teachers, school nurses, and firefighters specialize in particular kinds of jobs.

2.5.1
Identify some of the responsibilities that individuals have to themselves and others.

Example: Students have responsibilities as learners, such as completing work, trying to improve, helping others to learn.
2.3.4
Identify places that are nearby or related to the local community.

Examples: Communities in parts of northern Indiana may be near Lake Michigan. Communities in southeastern Indiana may be across the Ohio River from Louisville or Cincinnati. 
	Instruction:


Field trip


Role playing


Webbing


KWL


Flow chart


Video
	pp. 4-7, and 10-13


	Unit: Where We Live (continued)

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource*

	Neighborhood and Communities

· Goods and Services (continued)
	2.3.7
Use a variety of information resources* to identify ways that the physical environment influences human activities in the community.

Example: Picture books, magazines, and Internet maps can be used to show availability of water, fertility of soils, hilly or flat land, and types of climate.

2.4.1
Define the three types of productive resources (human resources*, natural resources*, capital resources*) and identify productive resources used to produce goods and services in the community.

2.4.2
Identify community workers who provide goods* and services* for the rest of the community, and explain how their jobs benefit people in the community.

2.4.3
Explain that a price is what people pay when they buy a good or service and what people

receive when they sell a good or service.
	Assessment:


Journal reflection


KWL


Discussion
	


	Unit: Where We Live (continued)

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource*

	Neighborhood and communities

· Goods and Services (continued)
	2.4.4
Research goods and services produced in the local community and describe how people may be both producers* and consumers*.

2.4.5
Explain that because of scarcity*, people must make choices and incur opportunity costs.

2.4.7
Explain why people trade* for goods and services and explain how money makes trade easier.

2.5.4
Explain how changes in technology have influenced various traditions.

Example: In the past, people entertained themselves and others with storytelling. Today, people entertain themselves by watching television and discussing with others what they have seen.


	
	


	Unit: Where We Live (continued)

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource*

	Neighborhood and Communities

· Geography
	2.3.3
Locate the local community and the United States on maps and globes.

2.3.4
Identify places that are nearby or related to the local community.

Examples: Communities in parts of northern Indiana may be near Lake Michigan. Communities in southeastern Indiana may be across the Ohio River from Louisville or Cincinnati.

2.3.5
Identify map symbols for land and water forms, and give examples of these physical features in the local community.
2.3.6
Identify map symbols of cultural or human features, such as roads, highways, and cities, and give examples from the local region.

	Instruction:


Artistic product (3-D 



landform map)


Maps


Trade books


Drawing

Assessment:


Drawings


Discussion


Group work


Venn diagram
	pp. 2-13


	Unit:  Geography

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource*

	· Physical and Human Features Within our World
	2.3.4
Identify places that are nearby or related to the local community.

Examples: Communities in parts of northern Indiana may be near Lake Michigan. Communities in southeastern Indiana may be across the Ohio River from Louisville or Cincinnati.

2.3.5
Identify map symbols for land and water forms, and give examples of these physical features in the local community.

2.3.6
Identify map symbols of cultural or human features, such as roads, highways, and cities, and give examples from the local region.

2.3.7
Use a variety of information resources* to identify ways that the physical environment influences human activities in the community.

Example: Picture books, magazines, and Internet maps can be used to show availability of water, fertility of soils, hilly or flat land, and types of climate.
	Instruction:


Pamphlets


Student research


Photographs


Cooperative learning

Assessment:


Research paper


Short answer


Vocabulary matching


Venn diagram



	pp. 2-5, and 10-13


	Unit:  Geography (continued)

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource*

	· My Community’s Geography
	2.1.2
Identify changes that have occurred in the local and/or regional community.

Example: Use maps, photographs, or stories to examine changes in architecture, business, industry, farming, transportation, work, or use of leisure time.

2.3.5 Locate the local community and the United States on maps and globes.

2.3.6 Identify places that are nearby or related to the local community.

Examples: Communities in parts of northern Indiana may be near Lake Michigan. Communities in southeastern Indiana may be across the Ohio River from Louisville or Cincinnati

2.3.5
Identify map symbols for land and water forms, and give examples of these physical features in the local community.
	Instruction:


Pamphlets


Cooperative learning


Brainstorming


Drawing

Assessment:


Drawing


3-D miniature model
	pp. 2-13


	Unit:  Geography (continued)

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource*

	· My Community’s Geography (continued)

· Map Skills
	2.3.6
Identify map symbols of cultural or human features, such as roads, highways, and cities, and give examples from the local region.
2.3.7
Use a variety of information resources* to identify ways that the physical environment influences human activities in the community.

Example: Picture books, magazines, and Internet maps can be used to show availability of water, fertility of soils, hilly or flat land, and types of climate.

2.3.1
Use the cardinal* and intermediate directions* to locate places on maps, and places in the classroom, school, and community.


Example: Make a compass rose on the classroom floor with masking tape and use it to locate things in the classroom.
	Instruction:


Maps


Small group work


Labeling


Analyzing

Assessment:


Map


Compare/contrast


Discussions
	pp. 2-13


	Unit:  Geography (continued)

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource*

	· Map Skills (continued
	2.3.2
Identify the absolute* and relative location* of places in the school and community setting using a simple grid map.

Example: The street address of the school is a type of absolute location. Its relative location might be described as “across the road from the fire station,” or “near the river.”

2.3.3
Locate the local community and the United States on maps and globes. 

2.3.4
Identify places that are nearby or related to the local community.

Examples: Communities in parts of northern Indiana may be near Lake Michigan. Communities in southeastern Indiana may be across the Ohio River from Louisville or Cincinnati

2.3.5
Identify map symbols for land and water forms, and give examples of these physical features in the local community.
	
	


	Unit:  Geography (continued)

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource*

	· Map Skills (continued)


	2.3.6
Identify map symbols of cultural or human features, such as roads, highways, and cities, and give examples from the local region.

	
	


	Unit:  Citizenship

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource*

	Roles of Citizens

· Rights and Responsibilities
	2.2.1
Discuss the rights and responsibilities of citizens in the school and the community.

Example: Students have the right to feel and be safe at school, but they have the responsibility to follow school safety rules.

2.2.2
Explain why it is necessary for the community to have government.

Example: Without government, people who are strong might take advantage of people who are weak. Government provides order, protects rights, and helps people feel secure
	Instruction:


Web/chart


Trade books


Role play

Assessment:


Discussion


Journal


Web/chart



	pp. 2-5


	Unit:  Citizenship (continued)

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource*

	Roles of Citizens (continued)

· Lifeskills


	2.5.1
Identify some of the responsibilities that individuals have to themselves and others.

Example: Students have responsibilities as learners, such as completing work, trying to improve, helping others to learn.
2.5.2
Explain how individuals are members of many different groups, and compare and contrast the expectations of behavior in different groups

2.5.5
Identify people of different ages, cultural backgrounds, traditions, and careers, and explain how they contribute to the community.


	Instruction:


Conflict mediation


Journal writing


Role playing

Assessment:


Discussion


Reflections


	pp. 2-13


	Unit:  Citizenship (continued)

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource*

	Roles of Citizens (continued)

· Government
	2.1.3
Identify individuals who had an impact on the local or regional communities. 

Examples: Some communities are named for important individuals, such as Abraham Lincoln (Lincoln City).

2.2.1
Discuss the rights and responsibilities of citizens in the school and the community.

Example: Students have the right to feel and be safe at school, but they have the responsibility to follow school safety rules.

2.2.2
Explain why it is necessary for the community to have government.

Example: Without government, people who are strong might take advantage of people who are weak. Government provides order, protects rights, and helps people feel secure.

2.2.3
Identify community leaders, such as the city council or town board.
	Instruction:


Creating rules and 



consequences


Role playing


Interviewing


Guest speaker


Field trip


Discussion

Assessment:


Writing apology notes


Role play


	pp. 2-11


	Unit:  Citizenship (continued)

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource*

	Roles of Citizens

· Government (continued)
	2.2.4
Identify real people and fictional characters who were good leaders and good citizens, and explain the qualities that make them admirable, such as honesty, and trustworthiness.

2.2.5
Explain the roles people in the community have in making and changing laws.

Example: People in the community vote in elections, run for office, attend community meetings, and voice their opinions.

2.4.2
Identify community workers who provide goods* and services* for the rest of the community, and explain how their jobs benefit people in the community.
	
	


	Unit:  Goods and Services

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource*

	· Community Jobs
	2.4.2
Identify community workers who provide goods* and services* for the rest of the community, and explain how their jobs benefit people in the community.

2.4.6
Define specialization* and identify specialized jobs in the school and community.

Example: Teachers, school nurses, and firefighters specialize in particular kinds of jobs.

2.5.4
Explain how changes in technology have influenced various traditions.

Example: In the past, people entertained themselves and others with storytelling. Today, people entertain themselves by watching television and discussing with others what they have seen.
	Instruction:


Graphic organizers


Role play


KWL


Interviews


Field trips

Assessment:


Journals


Research paper


Pictures
	pp. 2-3, 6-7, and 12-13


	Unit:  Goods and Services (continued)

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource*

	· Community Resources
	2.4.1
Define the three types of productive resources (human resources*, natural resources*, capital resources*) and identify productive resources used to produce goods and services in the community.

2.4.2
Identify community workers who provide goods* and services* for the rest of the community, and explain how their jobs benefit people in the community.

2.4.5
Explain that because of scarcity*, people must make choices and incur opportunity costs.


	Instruction:


KWL


Field trip


Video

Assessment:


Activities in Econ and Me 

and Playdough


Discussions
	pp. 4-7, and 10-13


	Unit:  Goods and Services (continued)

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource*

	· Economics
	2.4.3Explain that a price is what people pay when they buy a good or service and what people

receive when they sell a good or service.

2.4.4
Research goods and services produced in the local community and describe how people may be both producers* and consumers*.

2.4.5
Explain that because of scarcity*, people must make choices and incur opportunity costs.

2.4.6
Define specialization* and identify specialized jobs in the school and community.

Example: Teachers, school nurses, and firefighters specialize in particular kinds of jobs.
2.4.7
Explain why people trade* for goods and services and explain how money makes trade easier.
	Instruction:


Role play


Discussion


Grocery ad/store flyers

Assessment:


Discussion


Matching test
	pp. 2-7, and 10-13


	Unit: 

	Topic
	Indicator
	Instruction/Assessment Reference
	Resource*

	
	*cardinal directions: North, South, East, and West

*intermediate directions: Northeast, Southeast, Northwest, Southwest

*absolute location: the exact location of a place or object

*relative location: the location of something in relationship to other places and things

*information resources: print media, including books, magazines, and newspapers; electronic media, including radio, television, web sites, and databases; and community resources, such as individuals and organizations

*human resource: any human effort used in production

*natural resources: resources that occur in nature that are used in production

*capital resources: goods, such as tools, buildings, and machines, used in production

*goods: objects, such as food or a toy, that can satisfy people’s wants

*services: actions that someone does for someone else, such as dental care or trash removal

*producers: people who use productive resources to provide goods or services

*consumers: people who use goods or services

*scarcity: the idea that resources are limited in relation to people’s wants

*opportunity cost: in making a choice, opportunity cost is the next best alternative you do not choose

*specialization: performance of specific tasks or jobs

*trade: the voluntary exchange of goods and services
*tradition: a practice that is handed down from one generation to another
	
	


